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ABSTRACT 
 
The purpose of this dissertation was to investigate the history of the Little Rock Central 
High School band before, during, and after integration in 1957-1958.  A review of related 
literature in the areas of civil rights, Brown v. Board of Education, integration of schools, 
integration of Little Rock Central High School, and integration of school music programs 
provided the rationale for this study.  Based on the related literature, research questions for this 
study included:  What was the history of the Central Band before, during, and after integration in 
1957-1958?  Who was the first African American in the Central band?  When were African 
American students allowed to participate in the extracurricular activities at Central?  What 
factors contributed to the decline of the Central band?  What factors contributed to the success of 
the Central band?  The researcher conducted ten telephone, email, and in-person interviews and 
used eight published interviews in this study.  Investigating the history of Central High School 
and the Central High School band program, as well as conducting interviews revealed the 
historical implications integration had on the Little Rock Central High School band program.  
The research presented an understanding of the events that surrounded integration and how 
integration affected the Little Rock Central High School band.   
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CHAPTER 1: 
INTRODUCTION 
On May 17, 1954, the Supreme Court ruled on the landmark case, Brown v. Board of 
Education.1  Segregation in public schools was judged unconstitutional and integration was 
ordered to begin immediately.  This decision overturned the Plessy v. Ferguson ruling of 1896 
that found “separate but equal” segregation of the races to be legal.2  Most school districts across 
the United States attempted to integrate, however schools in the South were reluctant to change 
and began the process of integration slowly or not at all.  From 1927 to 1963, no African 
Americans were allowed to participate in the Little Rock/Central High School band.  When 
Central first integrated in 1957, African Americans were not allowed to participate in any 
extracurricular activities.  Finally, after seven years, in 1964, Karen Davis became the first 
African American in the Little Rock Central High School band.  The number of African 
Americans continued to increase each year.  Brown v. Board of Education provided the 
foundation for Davis and her predecessors.     
This dissertation investigated the history of the Little Rock Central High School band 
before, during, and after integration 1957-1958.  The review of related literature featured a civil 
rights timeline from 1954 to 1964, discussed the Supreme Court case Brown v. Board of 
Education, investigated the integration of schools across the United States, examined the 
	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  
1 Brown v. Board of Education, 347 U.S. 483 (1954). 
2 Ibid. 
 
2	  
integration of Little Rock Central High School, and viewed integration of school music 
programs. 
During the 1950’s, there was still much hatred and violence directed towards African 
Americans in southern communities.  In 1955, the death of Emmett Till was one example of 
racial violence and murder in Mississippi.  Till was accused of whistling at a white woman and 
an all-white jury acquitted the men arrested for the crime.3  Later that year, African Americans 
boycotted the city bus system in Montgomery, Alabama.  Protestors believed they should be 
allowed to sit in any available seat on the bus.  The United States Supreme Court ruled that 
segregated bus seating was unconstitutional.4  In September 1957, nine African American 
students in Little Rock, Arkansas attempted to enroll in Central High School.  The Arkansas 
National Guard was ordered by Arkansas Governor Orval Faubus to keep the nine African 
American students from entering the school.  President Dwight D. Eisenhower overruled Faubus’ 
decision and sent federal troops to escort the students to school.  These African American 
students became known as the “Little Rock Nine.”5   
Racial tension continued into the 1960’s.  In 1960, four African American students from 
North Carolina Agricultural and Technical College began a sit-in at a segregated Woolworth’s 
lunch counter in Greensboro.  After a six-month boycott, the four college students were served at 
the Woolworth’s counter.6  In May 1961, students known as freedom riders rode buses and trains 
throughout the South to examine the new laws that prohibited segregation in interstate travel 
facilities.  The Congress of Racial Equality and the Student Nonviolent Coordinating Committee 	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  
3 Sara Bullard, Free At Last (New York: Oxford University Press, 1993), 44-45. 
4 Pat Perrin, The Civil Rights Movement: Researching American History (Massachusetts: 
Discovery Enterprises, 2003), 28.  
5 Bullard, 20-21 (The term used for the nine African American students to integrate Central High 
School in 1957). 
6 Perrin, 32-34. 
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sponsored the movement.7  In 1962, the University of Mississippi had integration problems 
similar to Little Rock Central High School.  James Meredith attempted to become the first 
African American to enroll at the University of Mississippi; however, Governor Ross Barnett 
turned down Meredith’s request.  Similar to the Little Rock Central events, the federal 
government led by President John F. Kennedy, intervened and sent federal troops to Mississippi 
to assist Meredith and maintain order.8  The voice of many African Americans throughout the 
United States was Martin Luther King.  On April 16, 1963, King was arrested and jailed for 
supporting the anti-segregation protests in Birmingham, Alabama.  While incarcerated, King 
wrote Letters from Birmingham Jail.9   
Alabama continued to have instances of racial tension with the bombing of the Sixteenth 
Street Baptist Church and images of fire hoses used on protesters.10  On June 12, 1963, Medgar 
Evers, Mississippi’s NAACP field secretary, was murdered outside his home.11  In August of the 
same year, at the Lincoln memorial in Washington, D.C., Martin Luther King delivered his 
famous, “I have a dream”12 speech that would represent the hopes and dreams of African 
Americans across the United States.13  Finally, in 1964, the Civil Rights Act was signed and 
implemented by President Lyndon B. Johnson.  The act prohibited discrimination of all kinds 
based on race, color, religion, or national origin and allowed the federal government the power to 
enforce desegregation.14 
	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  
7 Bullard, 24-25. 
8 Ibid., 56. 
9 Perrin, 38-39. 
10 Bullard, 62-63. 
11 Ibid., 60. 
12 Ibid.  
13 Ibid., 28. 
14 Perrin, 46. 
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The landmark court case that changed the future of the United States was Brown v. Board 
of Education.15  In Topeka, Kansas, an African American child, Linda Brown, walked one mile 
to school everyday.  There were all white schools seven blocks from her house, however due to 
her race, she was not allowed to attend.  Linda’s father attempted to enroll her in an all white 
school, but was denied by the principal.  McKinley Burnett, head of Topeka’s branch of the 
NAACP was eager to assist the Brown family.16  On June 26, 1951, the United States District 
Court for the District of Kansas heard Brown’s case.  Since Plessy v. Ferguson had never been 
overturned the court felt compelled to rule in favor of the Board of Education.17  On October 1, 
1951, the Brown case was appealed to the United States Supreme Court.  Chief Justice Earl 
Warren delivered the decision of the court on May 17, 1954 that unanimously ruled separate 
educational facilities were unequal and illegal.18 
After the decision was rendered in Brown v. Board of Education, schools across the 
United States were forced to comply with the court ruling.  Two court cases that served as 
research material for Brown were Sweatt v. Painter and McLaurin v. Oklahoma Board of Regents 
of Higher Education.  Herman Sweatt was an African American who wanted to attend the 
University of Texas Law School.  In 1950, the school prohibited blacks from enrolling.  Sweatt’s 
case was heard before the United States Supreme Court.  In 1950, the court ruled in favor of the 
plaintiff and the University of Texas Law School was required to admit Sweatt.19   In 1949, the 
	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  
15 Brown v. Board of Education. 
16 Perrin, 19. 
17 Benjamin Munn Ziegler, ed., Desegregation and the Supreme Court (Boston: D.C. Heath and 
Company, 1958), 78. 
18 Michael L. Birzer and Richard B. Ellis, “Debunking the Myth That All is Well in the Home of 
Brown v. Topeka Board of Education,” Journal of Black Studies 36, no. 6 (2006): 793-794. 
19 James T. Patterson, Brown v. Board of Education: A Civil Rights Milestone and its Troubled 
Legacy (Oxford: University Press, 2001), 15-16. 
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University of Oklahoma admitted G.W. McLaurin to the doctoral program in education, however 
the university placed restrictions upon his acceptance.  McLaurin felt these stipulations were 
unfair and hampered his ability to receive a fair education.  In 1950, Thurgood Marshall and the 
NAACP Legal Defense and Education Fund argued the case before the United States Supreme 
Court.  As in the Sweatt case, the court ruled in favor of the plaintiff.20      
Integration of four high school districts and two universities was examined.  In the late 
1940’s in Washington D.C., African American children were forced to attend school in shifts.  
There were more than 700 students to accommodate in one school.  Since integration was not 
allowed at this time, the only solution for the overcrowding problem was to attend school in 
multiple shifts.21  Many school districts across the United States were slow to incorporate the 
Brown ruling.  Virginia school districts spent more than 11 years developing a plan to integrate.22  
In Prince George’s County, Maryland, the school integration process lasted 20 years.23  
Segregated housing patterns caused transportation problems for families in the north.  In 1971, 
the court’s decision in Swan v. Charlotte-Mecklenburg suggested African American families use 
school buses to transport children to and from school.24  The most visible and widely debated 
school integration experience was Central High School in Little Rock, Arkansas. 
In September 1957, nine African American students enrolled in Central High School.  
Arkansas Governor Orval Faubus deployed the state National Guard to deny access to the 
	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  
20 Ibid., 17-18. 
21 Raymond Wolters, The Burden of Brown: Thirty Years of School Desegregation (Knoxville: 
The University of Tennessee Press, 1984), 10. 
22 Green v. Board of Education of New Kent County, Virginia, 391 U.S. 430 (1968). 
23 United States, Commission on Civil Rights, A Long Day's Journey into Light: School 
Desegregation in Prince George's County (Washington, DC: GPO, 1986), 193. 
24 Swann v. Charlotte-Mecklenburg County Board of Education, 402 U.S. 1 (1971). 
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students.25  The controversial decision by Governor Faubus prompted President Dwight D. 
Eisenhower to send federal troops to Little Rock, Arkansas to assist in the integration process.  
On September 23, 1957, the nine African American students began their first day of classes at 
Central.26  Throughout the school year, white classmates verbally, physically, and 
psychologically harassed the Little Rock Nine.27  On May 27, 1958, Ernest Green became the 
first African American graduate of Central High School.28 
Thirty years after Brown, African American students continued to be under-represented 
in school activities including drama, debate, choir, and band.  The extracurricular activity that 
was effected the least by integration was athletics.29  Charles Akins, Assistant Superintendent of 
Schools in Austin, Texas reflected on integration and school music programs, “If [students] were 
band persons at the other school, through the auditions and the spring and summer practices, they 
would have to be the same at the school [where] they would now [attend].”30 
Warrick L. Carter, writing about urban music education, suggested that integration was 
one of the reasons for decreased numbers of African American students in school music 
programs.31  Integration forced African American children to leave the communities where they 
grew up and felt comfortable.   According to Carter, attending school in predominately white 	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  
25 Elizabeth Jacoway and C. Fred Williams, Understanding the Little Rock Crisis (Fayetteville: 
The University of Arkansas Press, 1999), 8. 
26 Elizabeth Jacoway, “Taken By Surprise: Little Rock Business Leaders and Desegregation,” in 
Southern Businessmen and Desegregation, ed. Elizabeth Jacoway and David Colburn (Baton 
Rouge: Louisiana State University Press, 1982), 24-28.  
27 Karen Anderson, Little Rock: Race and Resistance at Central High School (Oxford: Princeton 
University Press, 2010), 108.  
28 Sondra Gordy, Finding the Lost Year: What Happened When Little Rock Closed its Public 
Schools (Fayetteville: The University of Arkansas Press, 2009), xxvii. 
29 Susie Jablinske, Three Cities That Are Making Desegregation Work (Washington D.C.: 
National Education Association, 1984), 89. 
30 Ibid., 89-90. 
31 Warrick L. Carter, “Personal Observations on Integration and School Music Programs,” The 
Quarterly Journal of Music Teaching and Learning 4, no. 2 (1993): 6. 
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neighborhoods had a damaging affect on the participation of African Americans in school 
activities, such as student council, school newspaper, drama clubs, yearbook staff, and music.32 
 
STATEMENT OF PURPOSE 
 The purpose of this study was to investigate the history of the Little Rock Central High 
School band before, during, and after integration in 1957-1958.  An exploration of the civil rights 
movement; including court cases, protests, and influential people and events helped to 
understand what African Americans were experiencing in the 1950’s.  Understanding the 
timeline of the 1957 school year at Central High School and the integration of school music 
programs helped reveal the affect integration had on the Central High School band program. 
 
 
 
 
 
 
 
 
 
 
 
 
	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  
32 Ibid., 7. 
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CHAPTER 2: 
REVIEW OF RELATED LITERATURE 
The review of related literature discussed in the project was divided into five categories:  
civil rights, Brown v. Board of Education, integration of schools, integration of Little Rock 
Central High School, and integration of school music programs.  The literature review included 
books, articles, papers, dissertations, and government documents. 
 
CIVIL RIGHTS 
 To understand the implications of integration on the Little Rock Central High School 
Band program, one must review historical events that surrounded the era.  A timeline of the most 
important historical civil rights events from 1954 to 1964 follows:   
The Supreme Court ruling Brown v. Board of Education on May 17, 1954 unanimously 
agreed that segregation in public schools was unconstitutional.  This decision overturned the 
Plessy v. Ferguson ruling of 1896 that sanctioned “separate but equal”33 segregation of the races. 
In August 1955, Emmett Till, a fourteen-year-old African American male, was visiting 
family in Mississippi when he was kidnapped, beaten, and shot to death.  A wire with a 75-pound 
cotton gin fan was placed around Till’s neck and his body was dumped into the Tallahatchie 
River.  Till was accused of whistling at a white woman.  The two men arrested for murder, J. W. 
Milam and Roy Bryant, were quickly acquitted by an all-white jury of their peers that deliberated 
for just over an hour.  Mamie Till, Emmett’s mother, demanded an open casket at the funeral so 
the world could see what happened to her son.  This case fueled the rage of many African 	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  
33 Brown v. Board of Education. 
 
9	  
Americans during the civil rights era.  Fred Shuttlesworth, a civil rights leader in Birmingham, 
Alabama stated, “The fact that Emmett Till, a young black man, could be found floating down 
the river in Mississippi just set in concrete the determination of the people to move forward.”34   
On December 1, 1955, African Americans in Montgomery, Alabama decided to boycott 
the bus system until they were allowed to sit where they wanted.35  This was originally planned 
to be a one-day demonstration, however the boycott lasted 381 days.  Protesters opted to walk to 
work, used private cars, horse-drawn buggies, or riding mules.  The Montgomery Bus Boycott 
ended on November 13, 1956, after the United States Supreme Court decided the Montgomery 
segregated bus seating was unconstitutional.36  Roberta Wright discussed the legacy of the 
boycott and stated, “It helped to launch a 10-year national struggle for freedom and justice, the 
civil rights movement, that stimulated others to do the same at home and abroad.”37 
In January 1957, Martin Luther King, Charles K. Steele, and Fred L. Shuttlesworth 
established the Southern Christian Leadership Conference, which was influential in the 
organization and implementation of the principles of the Civil Rights Movement, non-violence 
and civil disobedience.  King was the first president of the Southern Christian Leadership 
Conference.38 
In September 1957, nine African American students in Little Rock, Arkansas attempted 
to enroll in Central High School.  The students were not allowed to enter based on orders from 
Governor Oval Faubus.  President Eisenhower overruled Faubus’ decision and sent federal 
	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  
34 Bullard, 44-45. 
35 Perrin, 28.  
36 Ibid. 
37 Roberta Hughes Wright, The Birth of the Montgomery Bus Boycott (Southfield: Charro Press, 
1991), 52-53. 
38 Bullard, 19. 
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troops and the National Guard to escort the students to school.  These students became known as 
the Little Rock Nine.39 
On February 1, 1960, four African American students from North Carolina Agricultural 
and Technical College began a sit-in at a segregated Woolworth’s lunch counter in Greensboro.  
The students were allowed to stay at the counter, but were not served.  One of the young men 
said, “We believe, since we buy books and papers in the other part of the store, we should get 
served in this part.”40  This event started other nonviolent protests throughout the South.  After a 
six-month protesting period, the four college students were served at the Woolworth’s counter.  
Through the use of sit-ins, African Americans throughout the South integrated many community 
areas, such as parks, swimming pools, theaters, libraries, and other public facilities.41  Journalist 
Louis Lomax summarized the sit-ins by stating, “They were proof that the Negro leadership 
class, epitomized by the National Association for the Advancement of Colored People 
(NAACP), was no longer the prime mover in the Negro’s social revolt.  The demonstrations have 
shifted the desegregation battles from the courtroom to the marketplace.”42  
In May 1961, students known as freedom riders rode buses and trains throughout the 
South to test the new laws that prohibit segregation in interstate travel facilities.  The Congress 
of Racial Equality and the Student Nonviolent Coordinating Committee sponsored the 
movement.  The freedom riders were attacked by angry mobs during their travel.43  William 
Mahoney, one of the Freedom Riders said, “At our first stop in Virginia…I was confronted with 	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  
39 Ibid., 20-21. 
40 Anthony Lewis, Portrait of a Decade: The Second American Revolution (New York: Random 
House, 1964), 86. 
41 Perrin, 32-34.  
42 Juan Williams, Eyes on the Prize: America's Civil Rights Years, 1954-1965 (New York: 
Viking Penguin Inc., 1987), 62. 
43 Bullard, 24-25. 
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what the Southern white has called ‘separate but equal.’  A modern rest station with gleaming 
counters and picture windows was labeled ‘White,’ and a small wooden shack beside it was 
tagged ‘Colored.’”44  According to a paid Federal Bureau of Investigation informant, a police 
official told the Klu Klux Klan, “We’re going to allow you fifteen minutes….You can beat’em, 
bomb’em, maim’em, kill’em…. There will be absolutely no arrests.  You can assure every 
Klansman in the country that no one will be arrested in Alabama for that fifteen minutes.”45  In 
Arkansas, African American college students from Philander Smith College attempted to launch 
a sit-in movement in Little Rock.  The students were issued severe fines and prison sentences, 
which caused the movement to quickly dissipate.46   
Troubled by Little Rock’s response to the sit-ins and humiliated by the treatment of the 
Freedom Riders, a young group of African American medical professionals, Dr. William H. 
Townsend, Dr. Morris A. Jackson, Dr. Garman P. Freeman, and his wife Dr. Evangeline Upshur 
decided to use their offices as the new headquarters of the local civil rights organization, the 
Council on Community Affairs.  The COCA filed a lawsuit in the United States District Court 
against the Little Rock Board of Directors for the desegregation of “public parks, recreational 
facilities, Joseph T. Robinson Auditorium, and all other public facilities.”47  The Board of 
Directors admitted change was needed, but continued to fight the lawsuit and to devise alternate 
solutions to avoiding desegregation.48 
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During President Kennedy’s inauguration speech, he claimed to fight for civil rights.  His 
faith would be tested in the fall of 1962, when James Meredith attempted to become the first 
African American student to enroll at the University of Mississippi.  Mississippi Governor Ross 
Barnett turned Meredith away and said that no black person would attend the state’s most 
prestigious white college.  A federal court ruled that Governor Barnett did not have the authority 
to prevent Meredith from enrolling at the University of Mississippi, but the Governor refused to 
change his position.  Negotiations between federal and state officials failed, so President 
Kennedy sent 5,000 troops to aid in the integration efforts.49 
On April 16, 1963, Martin Luther King was arrested and jailed for supporting anti-
segregation protests in Birmingham, Alabama.  While in jail, King wrote Letters from 
Birmingham Jail.  The premise behind his correspondence stated, “Individuals had the right and 
moral duty to defy unfair laws.”50  King stated: 
While confined here in the Birmingham City Jail, I came across 
your recent statement calling our present activities ‘unwise and 
untimely’ …Frankly I have never yet engaged in a direct action 
movement that was ‘well timed,’ according to the timetable of 
those who have not suffered unduly from the disease of 
segregation.  For years now I have heard the word ‘Wait!’  It rings 
in the ear of every Negro with a piercing familiarity. This ‘wait’ 
has almost always meant ‘never.’51 
 
In May 1963, fire hoses were used on protesters in Birmingham, Alabama.  These images 
were seen on television and published throughout the United States.52  Also in Birmingham, the 
Sixteenth Street Baptist Church was targeted.  A dynamite bomb had been planted in the church 
and at 10:22 am on Sunday, September 15, 1963, it exploded.  More than 20 people were 	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hospitalized and 4 children were killed: Addie Mae Collins, Denise McNair, Carole Robertson, 
and Cynthia Wesley.  Collins and McNair were members of the choir and Robertson and Wesley 
were selected to serve as ushers that Sunday.  The Federal Bureau of Investigation found that 
Klansmen were responsible, however no one was charged with the bombing, which gave 
leverage to civil rights leaders and allowed the entire country to witness Southern racism.53 
By the age of 28, Medgar Evers had lost a family friend to a lynch mob, been turned 
away from a voting place by a gang of armed white men, and been denied admission to the 
University of Mississippi law school because he was black.  Despite these difficult early years, 
Evers became the Mississippi NAACP field secretary.  On June 12, 1963, Medgar Evers was 
murdered outside his home at the age of 37.  In 1964, Byron De La Beckwith was tried for the 
murder of Edgars twice, however both trials resulted in hung juries.  Finally, February 5, 1994, 
thirty years later, Beckwith was convicted of murdering Evers.54 
On August 28, 1963, Martin Luther King delivered his celebrated “I Have a Dream” 
speech at the Lincoln memorial in Washington, D.C and 250,000 people marched on Washington 
to give their support and hear Dr. King make history.55  
When we allow freedom to ring, when we let it ring from  
every village and every hamlet, from every state and city, we  
will be able to speed up that day when all of God’s children – black  
men and white men, Jews and Gentiles, Catholics and  
Protestants – will be able to join hands and sing in the words  
of the old Negro spiritual, ‘Free at last, free at last; thank God  
Almighty, we are free at last!’56 
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In the summer of 1964, a merger of civil rights groups called the Council of Federated 
Organizations (COFO) planned to register black voters during what was known as the Freedom 
Summer.  The COFO used volunteers from the north to assist with the registration process.  In 
June, the Ku Klux Klan murdered three workers in Neshoba county, Mississippi:  Michael 
Schwerner, Andrew Goodman, and James Earl Chaney.  The sheriff, a deputy, and 17 other men 
were eventually convicted of federal conspiracy charges in association with the crimes.57 
President John F. Kennedy was a supporter of civil rights and his beliefs made him a 
controversial politician and possibly a target for violence.  On November 22, 1963, President 
Kennedy was assassinated in Dallas, Texas and Vice-President Lyndon B. Johnson was sworn in 
as president and continued Kennedy’s civil rights work.  The culmination of these civil rights 
events was communicated through the Civil Rights Act of 1964.  President Johnson signed and 
implemented the legislation, which prohibits discrimination of all kinds based on race, color, 
religion, or national origin.  It also provides the federal government the power to enforce 
desegregation.58  The Civil Rights Act of 1964 may have reduced the extent of school 
segregation by eliminating federal aid to segregated institutions.  Following the intent and theme 
of the Civil Rights Act, the Elementary and Secondary Education Act of 1965 was viewed as 
encouragement for districts to desegregate.  The act increased the amount of federal expenditures 
to distressed public school districts.59 
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BROWN V. BOARD OF EDUCATION 
African American workers in the 1960’s received additional education, as well as a 
higher quality of education than previous generations.  The Brown v. Board of Education ruling 
of 1954 could be the most influential factor in the progress of African American education.60  
William Faulkner discussed his feelings about equality and Brown v. Board of Education: 
I think that what he wants is equality, and I believe that he too 
knows that there is no such thing as equality per se, but only 
equality to:  equal right and equal opportunity to make the best one 
can of one’s life within one’s capacity and capability without fear 
of injustice or oppression or threat of violence.  If we had given 
him this equal right to opportunity 90 or 50 or even 10 years ago, 
there would have been no Supreme Court decision about how we 
run our schools.61 
 
There were several cases that helped influence the direction of civil rights and equality:  
Missouri ex rel Gaines v. Canada (1938)62, Sweat v. Painter (1950)63, and McLaurin v. 
Oklahoma Board of Regents of Higher Education (1950)64.  These cases were heard before the 
Supreme Court and provided a foundation for the most famous case, Brown v. Board of 
Education of Topeka. 
 During the early 1950’s schools were still segregated.  Separate but equal was the 
political reality but was not factually accurate.  Most African American schools were inferior to 
white schools.  In Topeka, Kansas, Linda Brown, a third grade African American girl, walked 
one mile to school, even though there were closer white schools seven blocks away.  Linda’s 
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father Oliver, tried to enroll her into the all white school based on proximity to their home.  The 
principal of the all white school denied access to Linda.  Mr. Brown consulted McKinley 
Burnett, head of Topeka’s branch of the NAACP, who eagerly assisted the Brown family.65  The 
NAACP said with Brown’s case they had “the right plaintiff at the right time.”66  In 1951, with 
the addition of other families, the NAACP requested an injunction to overturn the segregation of 
Topeka’s public schools, which was the first step in a long battle for equality.67 
 On June 26, 1951, the United States District Court for the District of Kansas heard 
Brown’s case.  According to the NAACP, segregation hampered the ability for equality and sent 
the message to black children that they were substandard to whites.  Dr. Hugh W. Speer, 
chairman of the University of Kansas City's department of elementary school education, 
testified: 
...if the colored children are denied the experience in school of 
associating with white children, who represent 90 percent of our national 
society in which these colored children must live, then the colored child's 
curriculum is being greatly curtailed.  The Topeka curriculum or any 
school curriculum cannot be equal under segregation.68 
 
 The Topeka Board of Education’s defense was to show that since segregation was 
prevalent throughout the United States, they were preparing African Americans for the reality of 
adulthood.69  In addition, many prominent African Americans came from segregated schools, 
such as Frederick Douglass, Booker T. Washington, and George Washington Carver.  However, 
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the board neglected to reveal how difficult segregation was for these men and that Frederick 
Douglass had risked his life while escaping from a life of slavery.70 
 The verdict of the court was a difficult and historic decision that would change history 
regardless of the outcome.  The court stated, “Segregation of white and colored children in 
public schools has a detrimental effect upon the colored children…A sense of inferiority affects 
the motivation of a child to learn.”71  However, Plessy v. Ferguson had never been overturned 
and because of this, the court felt compelled to rule in favor of the Board of Education.72 
 On October 1, 1951, Brown and the NAACP appealed their case to the United States 
Supreme Court.  The Brown case was combined with other similar cases from South Carolina, 
Virginia, and Delaware and was heard on December 9, 1952.  No decision was rendered, so re-
arguments were heard on December 7 and 8, 1953.  The court suggested that both sides discuss 
the Fourteenth Amendment but minimal progress was made on either side and the court was to 
make their decision based on whether or not desegregated schools deprived black children of 
equal protection of the law.73 
 Finally, on May 17, 1954, Chief Justice Earl Warren read the decision of the court: 
We come then to the question presented: Does segregation of 
children in public schools solely on the basis of race, even 
though the physical facilities and other ‘tangible’ factors may be 
equal, deprive the children of the minority group of equal 
educational opportunities?  We believe that it does...We conclude 
that in the field of public education the doctrine of 'separate but 
equal' has no place.  Separate educational facilities are inherently 
unequal.  Therefore, we hold that the plaintiffs and others 
similarly situated for whom the actions have been brought are, by 
reason of the segregation complained of, deprived of the equal 
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protection of the laws guaranteed by the Fourteenth 
Amendment.74 
 
 The United States Supreme Court ended segregation in the public schools by ruling 
unanimously that separate educational facilities are unequal.  Brown v. Board of Education not 
only overturned the precedent of Plessy v. Ferguson, which had declared separate but equal 
facilities constitutional, but also provided the legal basis of the civil rights movement of the late 
1950’s and 1960’s.75  The Brown ruling set a foundation for the integration of schools in the 
United States.  In addition, states were resistant in providing information that could be legally 
used against them.76  Another positive attribute of the Brown ruling was the decrease of student 
to teacher ratio.  The year before Brown was implemented, the pupil-teacher ratio for African 
American students was 31.6 to 1, while the ratio for white students was 27.6 to 1.  By 1966, the 
averages had lowered to 26.1 to 1 for African American students and 24.0 to 1 for white 
students.77  In 1920, pupil-teacher ratios in African American schools of Mississippi were, “twice 
as high as those in the white schools.”78  In Washington, D.C., West Virginia, Missouri, and 
Kentucky, pupil-teacher ratios were comparable for white and black students, suggesting region 
was a factor in pupil-teacher ratios.79  
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 According to David Strauss, author of “Little Rock and the Legacy of Brown”80 found in 
the Saint Louis University Law Journal: 
Neither the city of Little Rock nor the state of Arkansas was rigidly 
segregated, and neither was the site of particularly outspoken 
opposition to Brown.  African Americans had attended the 
University of Arkansas even before Brown.  In the years 
immediately after Brown, when whites in much of the Deep South 
were united in their defiance of the Supreme Court, several 
Arkansas school districts made plans to desegregate, and African 
Americans enrolled in five of the six previously all-white state 
colleges.  Little Rock itself had a reputation for being relatively 
progressive on racial issues.81 
 
 
INTEGRATION OF SCHOOLS 
As a result of the landmark Brown v. Board of Education decision, integration within the 
United States school systems became law.  However, the decision was only the first step in a 
lengthy process, slowed by individual school districts and community and parent opposition.  
Because of strong and violent hostility, the integration of schools in the United States was 
difficult.  The first schools to integrate did not treat African American children as equals.82  The 
United States Supreme Court’s ruling in Brown v. Board of Education was unanimous; 
conversely, the nation’s view on school integration was much different. 
Erin Krutko Devlin wrote a dissertation entitled, “Justice is a Perpetual Struggle:  The 
Public Memory of the Little Rock School Desegregation Crisis.”83  Devlin discussed the pupil 
placement and selective screening process: 
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In the days, months, and years that followed, Faubus and other 
promoters of ‘massive resistance’ would not be able to bring public 
education or the integration process in the city of Little Rock to a 
complete standstill ever again.  In the immediate aftermath of 
Brown, southern states, including Arkansas, had adopted a wide 
array of measures to prevent any integration of the schools.  
Legislatures passed laws to close public schools or withhold state 
funds from districts ordered by courts to desegregate.  They 
repealed compulsory attendance laws, and encouraged or 
authorized the development of private schools, while providing 
students with tuition grants to defray expenses.  They provided 
public funds to school districts to fight desegregation cases in the 
courts, passed anti-barratry laws targeted at the NAACP, and 
authorized segregation committees and sovereignty commissions 
to investigate those calling for integration or even the preservation 
of the public school system.84 
 
According to a study from the department of economics at Princeton University, the 
quality of education for African Americans declined between 1890 and 1950.85   Expenditures 
per student, average class-size, and length of school terms helped determine the findings.  
Between 1915 and 1925, progress was protracted and finally stalled between 1925 and the Great 
Depression.  The quality of education for African Americans continued to decline after the Great 
Depression until 1954, when the Brown case changed the nation’s laws on quality of education 
and integration.86  Card and Krueger’s study in The Quarterly Journal of Economics discussed 
similar findings: 
If schools were perfectly integrated, so every school’s enrollment 
was in proportion to the share of each racial group in the 
population, there would be little concern over the allocation of 
resources in schools along racial lines.  This is not the case…A 
high degree of segregation exists in public schools.  For 
example…in school year 1989-90 the average black student 
attended a school in which 65 percent of the students were 
nonwhite, while the average white student attended a school in 	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which 17 percent of the students were nonwhite.  The average 
Hispanic student attended a school in which 68 percent of the 
students were either black or Hispanic.87 
 
W.E.B. Dubois and Horace Mann Bond have suggested that the African American 
population was a significant factor in government spending.88  Bond noted, “Negro schools are 
financed from the fragments which fall from the budget made up for white children.  Where 
there are many Negro children, the available funds are given principally to the small white 
minority.  Besides depressing expenditures for Negro children, expenditures for white children in 
these heavily populated Negro counties are far above the median for the entire state.”89  Before 
school integration, African American men born in border states such as West Virginia, Missouri, 
and Delaware earned three percent higher earnings “per year of schooling”90 than their deep 
South companions.  In the early 20th century, Southern states like Mississippi, South Carolina, 
and Georgia had lower quality schools.91  Eventually, improvements were observed and Card 
stated, “…school quality measures can account for 15 to 20 percent of the total increase in the 
relative return to education for Southern-born black men between 1960 and 1980.”92  
Two cases highlighted the struggles of school integration in universities.  In Sweatt v. 
Painter, Herman Sweatt was an African American who wanted to attend the University of Texas 
Law School, which prohibited blacks from attending due to race.  There was another law school 
for African Americans, but Sweatt’s case argued it was inferior to the University of Texas Law 
School.  The primary differences between the schools were size, age, and reputation.  The 
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University of Texas Law School was much larger, older, and had a prestigious reputation.93  
Eventually, Sweatt’s case was heard before the United States Supreme Court and in 1950, the 
court ruled in favor of Sweatt.  Chief Justice Vinson wrote, “With such a substantial and 
significant segment of society excluded, we cannot conclude that the education offered [Mr. 
Sweatt] is substantially equal to that which he would receive if admitted to the University of 
Texas Law School.”94  The University of Texas Law School was forced by court order to admit 
Herman Sweatt.95 
In 1949, G.W. McLaurin was admitted to the doctoral program in education at the 
University of Oklahoma.  Upon his admission, there were stipulations placed by the university.  
He was required to sit alone from the rest of the class and eat meals at separate tables.  McLaurin 
felt these stipulations hindered his ability to pursue his academic endeavors and decided to take 
legal action.  In 1950, Thurgood Marshall and the NAACP Legal Defense and Education Fund 
argued the case, McLaurin v. Oklahoma Board of Regents of Higher Education, to the United 
States Supreme Court.  Both the Sweatt and McLaurin decisions were delivered on the same day 
and both in favor of the plaintiffs.96  Sweatt v. Painter and McLaurin v. Oklahoma Board of 
Regents of Higher Education contributed to the Brown case by providing an early example that 
separate but equal was not inevitably true in education.   
During the 1960’s, higher education institutions saw an increased enrollment of African 
Americans in predominantly white colleges and universities.  Conditions were improved, public 
support was strong, and expansion was observed at higher education institutions across the 	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nation.97  Before 1973, the majority of African American college students were enrolled in 
historically African American institutions.  By 1973, only one-fourth of African American 
students attended historically Black colleges and universities.98  According to Allen, significant 
differences could be observed between African American college students and white college 
students.  He suggests, “…their parents are more often urban, have fewer years of education, 
work at lower status jobs, earn less, and are more often divorced or separated than white 
students’ parents…Black students on predominantly white campuses do not fare as well as white 
students in persistence rates, academic achievement, postgraduate study, and overall 
psychosocial adjustments.”99  
Some of the first public schools to integrate were found in our nation’s capitol.  Similar 
to other cities across the United States, Washington D.C. schools observed student strikes, 
increased violence and theft, and racial riots.  These were typical issues facing integration in 
public schools. 
In the late 1940’s in Washington D.C., most white families moved to the suburbs of 
Maryland and Virginia, while African American families moved to the city.  Due to the 
overcrowding of Washington D.C.’s public schools, African American students attended school 
in shifts.  One shift would begin at 8:00 am and end at 12:00 pm, while the second shift would 
start at 12:45 pm and end at 5:15 pm.  For example, in 1947, students at the all-black Browne 
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Junior High School attended school in double shifts due to an over capacity of more than 700 
students.100      
In Prince George’s County, Maryland, the process of integrating public schools lasted 
almost 20 years.  In 1973, Prince George’s County finally presented a desegregation plan that 
adhered to rules set forth by the federal courts and the Department of Health, Education, and 
Welfare: 
We, at [the Department of Health, Education, and Welfare], felt that 
the Maryland school districts, by and large, ought to be able to 
make the transition from the dual school system without the 
footdragging that was going on in some Deep South districts.101   
 
In 1968, in New Kent County, Virginia, Green v. Board of Education of New Kent County, 
Virginia stated, “acceptable desegregation must promise realistically to work now.”102  The 
Green case made 1968 a significant year for mandatory school desegregation because freedom of 
choice was no longer an option.103  In 1969, Alexander v. Holmes reversed the Fifth Circuit 
decision to allow 30 Mississippi school districts to delay desegregation.  They were ordered by 
the court to convert “from dual to unitary” at once.104  Each of these cases illustrates that 
desegregating schools, regardless of location, developed slowly.   
Similar to Washington D.C., Boston struggled with segregated housing patterns, which 
produced segregated schools.  South Boston and Charlestown, Massachusetts were 
predominately white, consequently the schools in those areas were mostly white.  Conversely, 
Roxbury was primarily black; as a result the school population reflected the housing patterns.  
That issue was unique to northern cities because whites and blacks lived in close proximity in the 	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South.  For this reason, in Swann v. Charlotte-Mecklenburg in 1971, “the court approved the 
utilization of measures that were “administratively awkward, inconvenient, and even bizarre to 
achieve integration.”105  As suggested by the court, busing became the primary means of school 
transportation for African Americans.  Segregated housing patterns would no longer be a primary 
concern of school segregation.  
Integration of the Nashville Public School System began in 1957.  A study by Watson 
helped to understand the participants’ perception of their experience of integration.  The study 
provided a critical analysis of why a small group of African American parents chose to take 
advantage of the opportunities afforded them and their children as a result of the Brown vs. 
Board of Education decision.106  Results indicated three principal ideas for the parents’ 
motivations and expectations for their participation in the school integration process, “attended 
the school closest to their home, attended a school that offered better educational outcomes, and 
believed that the process of integration was overdue.”107   
One of the most important and influential moments in the American Civil Rights 
Movement was the integration of Central High School in Little Rock, Arkansas.   
 
INTEGRATION OF LITTLE ROCK CENTRAL HIGH SCHOOL 
In 1927, Little Rock Senior High School opened its doors to whites only.  After 30 years 
of segregation, in September 1957, nine African American students enrolled at what was then 
called Central High School.  This was a result of the United States Supreme Court decision 
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Brown v. Board of Education, where the court mandated that all public schools in the country 
should be integrated "with all deliberate speed."108  On September 2, 1957, Arkansas Governor 
Orval Faubus called in the state National Guard to deny access to the nine students.  The 
decisions by Governor Faubus caused a constitutional crisis between state and federal 
authority.109  Faubus’ actions prompted correspondence from President Eisenhower, as follows:  
Your telegram received requesting my assurance of understanding 
of and cooperation in the course of action you have taken on 
school integration recommended by the Little Rock School Board 
and ordered by the United States District Court pursuant to the 
mandate of the United States Supreme Court.  When I became 
President, I took an oath to support and defend the Constitution of 
the United States.  The only assurance I can give you is that the 
Federal Constitution will be upheld by me by every legal means at 
my command.  There is no basis of fact to the statements you make 
in your telegram that Federal authorities have been considering 
taking you into custody or that telephone lines to your Executive 
Mansion have been tapped by any agency of the Federal 
Government.  At the request of Judge Davies, the Department of 
Justice is presently collecting facts as to interfere with or failure to 
comply with the District Court’s order.  You and other state 
officials – as well as the National Guard, which, of course, is 
uniformed, armed and partially sustained by the Government – 
will, I am sure, give full cooperation to the United States District 
Court.110 
 
As a result of the governors’ actions, President Dwight D. Eisenhower sent federal troops to 
escort the students into the school.  On September 23, 1957, the Little Rock Nine began their 
first full day of classes.111   
The African American students known as the Little Rock Nine were Minnijean Brown, 
Elizabeth Eckford, Ernest Green, Thelma Mothershed, Melba Patillo, Gloria Ray, Terrence 
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Roberts, Jefferson Thomas, and Carlotta Walls.112  Daisy Gaston Bates, president of the 
Arkansas NAACP, had recruited the nine to attend Central.  In addition to her commitment with 
the NAACP, Bates was co-editor with her husband L.C. Bates, of the Arkansas State Press, an 
influential African American newspaper.113  Daisy Bates had a history of family racial issues.  
Bates’ mother had been raped and murdered by three white men when Daisy was a baby.  Daisy 
grew up in a foster home in the small southern Arkansas town of Huttig.114  Bates’ past seemed 
to be the foundation of her determination.  Bates knew the curriculum at Central High was 
difficult and the students selected to participate in this test case needed to have the academic 
ability as well as the emotional maturity to cope with the challenges ahead.115   
Philander Smith College, a historically black college, as well as Daisy Bates, helped the 
students prepare for their historical journey.  Dr. Ozell Sutton attended Philander College and 
graduated in 1950.  He recalled:  
The subject of the tutorial was how do we get through this?  
We learned strength, vitality, and throughout the civil rights 
movement that young people were our contacts with what 
ought to be.  They (Little Rock Nine) forced me to act out my 
commitment…I learned how to struggle, and what it means to 
be committed…Philander was there, willing and ready to 
assist.116 
 
Virgil T. Blossom became superintendent of the Little Rock schools in 1953.  He devised 
a plan to adhere to the Brown decision to integrate the schools.  The Blossom Plan of gradual 	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  
112 Daisy Bates, The Long Shadow of Little Rock: A Memoir (New York: David McKay 
Company, Inc., 1962), 59. 
113 Jacoway and Williams, 145. 
114 Roy Reed, Faubus: The Life and Times of an American Prodigal (Fayetteville: The 
University of Arkansas Press, 1997), 216. 
115 Robert L. Brown, Defining Moments: Historic Decisions by Arkansas Governors from 
McMath Through Huckabee (Fayetteville: The University of Arkansas Press, 2010), 23. 
116 Little Rock Central High School National Historic Site: Philander Smith College and the 
1957 Crisis (Little Rock: National Park Service, U.S. Department of the Interior), 1. 
 
28	  
integration had been presented at 225 meetings with influential organizations and civic clubs.  In 
1955, an Arkansas Democrat poll selected Blossom as “Man of the Year” based on his 
integration plan.  The governor of Arkansas, Orval Faubus however, disagreed with the Blossom 
Plan and decided to use his power as governor to impede the implementation of Blossom’s 
plan.117  
On September 2, 1957, Governor Orval Faubus proclaimed he would call in the Arkansas 
National Guard to prevent the nine African American students' access.  Governor Faubus 
suggested that his decision to continue segregation was for the students’ own protection.  Faubus 
addressed the nation and insisted that violence and bloodshed might occur if African American 
students were allowed to enter Central High School.118   
On September 4, 1957, the Little Rock Nine arrived at Central High School.  Eight of the 
students arrived together, driven to campus by Daisy Bates.  Eckford's family did not have a 
telephone and was unaware of the travel plans; therefore Eckford arrived at Central alone.  A 
lasting image from that historic day was a photograph of Eckford approaching the school as a 
crowd of hostile and screaming white students and adults surrounded her.   
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Source: “Little Rock Central High School National 
Historic Site”, National Park Service website, Internet, 
available from 
http://www.nps.gov/nr/travel/civilrights/buildings/litlrck2.
JPG, accessed 30 April 2013. 
 
Hazel Bryan Massery, the white woman behind Eckford in the photo, has since recanted and 
apologized for her radical behavior at a reunion of the women: 
One of the fascinating stories to come out of the reunion was the 
apology that Hazel Bryan Massery made to Elizabeth Eckford for 
a terrible moment caught forever by the camera. That 40-year-
old picture of hate assailing grace — which had gnawed at Ms. 
Massery for decades — can now be wiped clean, and replaced by 
a snapshot of two friends. The apology came from the real Hazel 
Bryan Massery, the decent woman who had been hidden all those 
years by a fleeting image. And the graceful acceptance of that 
apology was but another act of dignity in the life of Elizabeth 
Eckford.119 
 
President Dwight D. Eisenhower attempted to persuade Governor Faubus to remove the National 
Guard and let the Little Rock Nine enter the school.  On September 20, Judge Ronald N. Davies 
granted NAACP lawyers Thurgood Marshall and Wiley Branton an injunction that prevented 
Governor Faubus from using the National Guard to deny the nine black students admittance to 
Central High and Faubus agreed to comply with the court order.120  On September 23, more than 
1,000 white protesters gathered outside Central High School and expressed their opposition with 	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signs and verbal chants.  The Arkansas Gazette stated, “I’ll give it to you in one sentence.  The 
police have been routed, the mob is in the streets and we’re close to a reign of terror.”121  The 
Little Rock Nine were escorted out of the school building.  On September 24, President 
Eisenhower intervened and sent 1,200 members of the United States Army's 101st Airborne 
Division from Fort Campbell, Kentucky.  On Tuesday night, September 24, 1957, President 
Eisenhower spoke to the nation about his decision to send federal troops to Little Rock, 
Arkansas.122  President Eisenhower stated:  
In that city…under the leadership of demagogic extremists, 
disorderly mobs have deliberately prevented the carrying out of 
proper orders from a Federal Court…[so I decided] to aid in the 
execution of Federal law at Little Rock, Arkansas.  Personal 
opinions…[were to] have no bearing on the matter of enforcement.  
The very basis of our individual rights and freedoms rest upon the 
certainty that the President and the Executive Branch of 
Government will support and insure the carrying out of the 
decisions of the Federal Courts, even, when necessary, with all the 
means at the President’s command.123 
 
Escorted by the federal troops, the Little Rock Nine attended the first full day of classes 
on September 25.124 
In a dissertation written by Frances Lisa Baer entitled, “Race Over Rights:  The 
Resistance to Public School Desegregation in Little Rock, Arkansas, and Beyond, 1954-
1960”125, Baer discussed the impact the Little Rock crisis had on Southern governors from a 
conference in October of 1957: 
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Reaction to the show of federal force from Deep South attendees at 
the Southern Governor’s Conference in Sea Island, Georgia, was 
predictably negative.  Georgia Governor Griffin, of course, was 
vehemently opposed to President Eisenhower’s use of the military 
in Little Rock and had earlier commented that he was ‘pleased’ if 
his address to the Citizens’ Council there on August 22 [1957] had 
influenced Faubus to take his stand.  Griffin’s segregationist 
colleague, Governor George Bell Timmerman of South Carolina, 
was also outspoken against the federal action, and derided it as an 
attempt by the president ‘to set himself up as a dictator.’  Even 
James E. Folsom, the governor of Alabama disapproved.  In the 
face of die-hard segregationist opposition, Folsom had consistently 
maintained a position of racial moderation in his state.  Only 
recently he had pocket vetoed several anti-integration enactments 
by the Alabama Legislature, including a resolution of 
commendation for Faubus’ use of the National Guard at Central 
High School.  After the 101st Airborne was sent into Arkansas, 
however, Folsom remarked that he would issue a proclamation 
discharging every member of the Alabama Guard before allowing 
it to be federalized for use against his own people.126 
 
In late October, school and military officials discussed expectations after troops were 
withdrawn.  Both sides believed discipline would decline once the military presence was absent, 
however this was not the case.127  As the academic year progressed, the nine African American 
students continued to be harassed by their white classmates.  Areas of concern included 
hallways, gym classes, restrooms, and the cafeteria.  Melba Pattillo and Jefferson Thomas 
avoided the cafeteria due to the considerable amount of harassment from white classmates.128  In 
addition to verbal and physical persecution, the Little Rock Nine also endured psychological 
harassment.  Rumors were started concerning acid filled water guns and one white student 
warned Gloria Ray to stay away for her own safety.  The next day, a white boy shot her in the 
face with a water gun.  The contents of the gun only contained water, however the psychological 
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damage had been achieved.129  Ernest Green noted, “That kind of thing is psychologically 
unnerving.  It’s a little bit like guerrilla warfare.”130  On May 27, 1958, 602 seniors entered 
Quigley Stadium and graduated from Central High School, including Ernest Green, the first 
African American graduate of Central High School (see Appendix 3).131  
 
 
   Source:  “Ernest Green Diploma,”  
Little Rock School District website, 
Internet, available from 
http://www.lrsd.org/drupal/?q=content/central 
    
The following school year, Governor Faubus planned to close Little Rock's high schools.  
On August 26, 1958, Faubus called a session of the Arkansas General Assembly to pass state 
laws preventing further desegregation.  On August 29, 1958, the Arkansas General Assembly 
passed sixteen bills.  However, on September 12, 1958, the United States Supreme Court 
unanimously ruled that Little Rock must proceed with the Blossom Plan for integration.  That 
same day, Faubus signed fifteen bills into state law and announced the closure of all Little Rock 
high schools beginning on Monday, September 15, 1958.132  Faubus’ decision to close the Little 
Rock schools for the 1958-1959 school year affected 3,665 students, 177 teachers and 	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administrators, their families, and their community.133  By 1963, James Forman, executive 
secretary of the Student Non-violent Coordinating Committee, believed Little Rock, Arkansas 
was the most integrated city in the South and Central High School was mostly responsible for the 
reformation.  Central High School reopened in the fall of 1959.134   
John Kirk wrote a retrospective article on the 50th anniversary of the Little Rock crisis, 
which included related literature on the subject.135   
…This special issue of the Arkansas Historical Quarterly brings 
together a number of the signal works that have been published on 
the Little Rock crisis in this journal since the 1960’s.  These 
articles represent some of the finest scholarship on the crisis that 
has appeared anywhere and reflect the wide-ranging concerns that 
have emerged from its study.  The purpose of this introductory 
essay is three-fold:  first, to provide a very brief summary of the 
events of the crisis; second, to serve as an outline and a guide to 
published material on the crisis, whether monographs, essays, or 
articles, that has appeared over the past fifty years, together with 
radio broadcasts, music, films, and selected unpublished works; 
and, finally, to contextualize the body of work republished in this 
collection within the wider historiography of the crisis.136 
 
Michael Dabrishaus penned an essay on the archival materials of the Little Rock crisis at 
Central High School and says that there are more than forty manuscript collections located in the 
state of Arkansas.137  At the Special Collections division, Mullins Library, University of 
Arkansas, Fayetteville, researchers and students have examined materials on the 1957 crisis at 
Little Rock Central High School.  In addition, “Linda Pine, head of the Special Collections 
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Department at the University of Arkansas at Little Rock, has prepared a selective bibliography of 
published monographs, periodical articles, and pamphlets on the subject of the Little Rock crisis; 
copies of this bibliography can be obtained through [the] University of Arkansas at Little Rock’s 
Special Collections Department.”138    
Eyes on the Prize is a documentary series on the civil rights movement, which contained 
a collection of oral histories and a document collection that accompanied the series.  The Little 
Rock crisis is featured on half of one episode.139  “A collection of oral histories and a document 
collection that accompany the series are also useful.  Well worth a listen (and a look on the 
website) is a radio documentary made by the Southern Regional Council, Will the Circle Be 
Unbroken?, which includes five programs on Little Rock before, during, and after the crisis.”140   
According to Orval Faubus’, In This Faraway Land, he denied any political alternatives 
to the decisions he made during the crisis.141  Faubus’ “own reflections on the crisis were 
guarded and evasive.”142  In the early years after the crisis, Faubus ignored the event in his 
correspondence and wrote about his wartime army service overseas.  Later in life, Faubus self-
published a booklet that explained his actions during the Little Rock crisis.  In his booklet, he did 
not admit doing anything wrong, but was more candid about his tenure as governor.143   
Author Elizabeth Jacoway has been a longtime supporter of the actions of the Little Rock 
Central school board during the crisis.  Jacoway believed the Little Rock Central school board, 
“did the best job they could under the pressure from segregationists and community 
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opposition.”144  Virgil T. Blossom, superintendent of schools in Little Rock in 1957, and the 
Little Rock Central school board agreed on the integration implementation.  Blossom wrote 
about the collaboration in his memoir.145 
Little Rock was “taken by surprise”146 by the events that surrounded the integration of 
Central.  Jacoway believes racial growth was necessary in order for Little Rock to make 
economic improvements.  Internal analyses of Little Rock’s economic and racial priorities were 
warranted.  In contrast to Jacoway, Tony Badger discusses the limitation of the Little Rock 
businessmen after the crisis.  Badger suggests, “The persistent determination of businessmen 
[was] that economic change should not lead to racial change.”147  Gary Fullerton148, James C. 
Cobb149, and Michael Joseph Bercik150 wrote about the economic impact of the crisis on Little 
Rock.   
Kirk stated, “The most visible advocate of moderation in Little Rock during the crisis 
was the city’s leading newspaper, the Arkansas Gazette, whose opinions reflected those of its 
executive editor Harry S. Ashmore.”151  Ashmore opposed Governor Faubus and his decisions on 
the Little Rock crisis and the Arkansas Gazette reflected his opinions.  Ashmore had several 
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published books on race in the South and the United States and in 1958 won a Pulitzer Prize for 
editorials on the Little Rock crisis.152   
President Eisenhower’s military actions during the crisis at Little Rock were publically 
scrutinized and debated in the local and national media.  Joseph P. Kamp wrote a book called, 
The Lowdown on Little Rock and the Plot to Sovietize the South, which compared Eisenhower’s 
military decision to send troops to Little Rock to Hitler’s use of storm troopers and said that 
Eisenhower was less justified in his decisions.153  Robert Coakley wrote an overview of the 
military operation in Little Rock.154  Elizabeth Huckaby, a white vice principal at Central, 
provided detailed information that became the premise for the first cinematic dramatization of 
the crisis, Crisis at Central High School.155   
The Little Rock high schools were closed during the 1958-1959 school year.  Beth Roy 
and Sondra Gordy have written about the year Central closed.  Roy focused on interviews with 
white students156 and Gordy wrote about teachers’ experiences.157  According to Kirk, “Much of 
this work is imbued with a sense of loss, regret, and more than a tinge of nostalgia.  As important 
as it is to recognize that all of the city’s teachers and students were the victims of closed high 
schools, it must also be remembered that it was the predominantly white electorate that voted to 
keep the schools closed rather than to integrate them.  That electorate presumably included the 
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parents of many of the white children who were left without an education.  In that sense, the year 
was less lost than tossed…given away.”158   
Daisy Bates published a book in 1962 called The Long Shadow of Little Rock, which 
became the voice of the African American community in Little Rock.  Bates became president of 
the Arkansas chapter of the NAACP and played an essential role in the battle against 
segregation.  Her experiences were documented in her book.159  Several members of the Little 
Rock Nine have shared their experiences of the integration crisis at Central, including Melba  
Pattillo Beals160, Ernest Green161, Minnijean Brown162, and Carlotta LaNier Walls.163  In 
October, 1957, Ted Poston published a series of profiles in the New York Post of the Little Rock 
Nine.164  Kirk suggests, “So iconic were events in Little Rock that they instantaneously became a 
reference point for popular culture, with an influence that stretched into theater, poetry, music, 
and intellectual debate.”165  In 1957, jazz legend Louis Armstrong cancelled a government-
sponsored trip to Moscow because of the events in Little Rock.  The U.S. State Department 
described Armstrong as, “perhaps the most effective unofficial goodwill ambassador this country 
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ever had.”166  Armstrong stated, “…the way they are treating my people in the South, the 
Government can go to hell.”167  Armstrong said he would rather perform in Moscow than 
Arkansas because Faubus, “might hear a couple of notes…and he don’t deserve that.”168 
The students reaction to the integration of Central High School was recorded in Phoebe 
Godfrey’s dissertation, “Sweet Little Girls”?:  Miscegenation, Desegregation and the Defense of 
Whiteness at Little Rock’s Central High, 1957-1959.”169 
The reactions among Central High’s students to the presence of the 
Little Rock Nine in most cases matched that of their parents.  Most 
of the 2,000 students went about their business and played no 
major role either in supporting or opposing desegregation, seeing 
the situation as having nothing to do with them.  Most resistant and 
aggressive students were…children of active segregationists.  As 
such, the division by class of the segregationists and later the 
integrationist women was also apparent among the students of 
Central High.170 
 
 
INTEGRATION OF SCHOOL MUSIC PROGRAMS 
Warrick L. Carter, a former President of Columbia College in Chicago, professor at the 
Berklee College of Music, and researcher of urban music education and urban music history 
states:  
I see integration as one of the underlying reasons for the decreased 
numbers of black students in school music programs.  I am not 
advocating a return to de jure or de facto segregation:  rather, I 
suggest that we look closely at the positive aspects of those 
experiences…achieve increased black student participation in our 
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present integrated music programs, as well as in other school 
activities.171 
 
 During the civil rights movement, most African Americans were interested in 
desegregation, not integration.172  The definition of desegregation is “the elimination of laws, 
customs or practices that restrict different races, groups, etc., to specific or separate schools and 
other public facilities, neighborhoods.”173  Integration means, “to bring together or incorporate 
parts into a whole; to make up, combine, or complete to produce a whole or larger unit…to meld 
with and become part of the dominant culture.”174  Carter suggests that some African American 
leaders were influenced to favor integration, which was costly to African American students who 
participated in music programs and other school activities.175  Implications were made that 
African American students should disregard their previous educational experiences as inadequate 
and inferior.  This dichotomy seems to conflict with the Sweatt v. Painter case where Herman 
Sweatt believed he would receive an inferior education at the separate University of Texas Law 
School for African Americans.176  Regardless, school integration was to become a reality and 
African Americans had many obstacles to maneuver.  Leaving the comfort and support of their 
community, African Americans were forced to travel to less accommodating communities to 
attend school.  This had a negative affect on the participation of African Americans in school 
activities, such as student council, school newspaper, drama clubs, yearbook staff, and music.177  
Fordham, however, found that among African American high achieving males, “…one can mute 
the latent hostility of the peer group, as well as the dominant society, by participating in activities 	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that are perceived by all students to be for the good of the school.  Included among these 
activities are athletic activities, including football, basketball, baseball, track, etc.; and the school 
band.”178 
 An adverse effect of school integration was the lack of recognition for the African 
American culture.  Carter states:  
In fact black school music programs were not very different from 
their white counterparts.  Both performed much of the same music, 
presented many of the same musicals, marched in many of the 
same town-sponsored parades, and worked toward standard criteria 
of musical quality.  Differences did exist, however, in the speed, 
style, flair, and rhythm of marching bands cadences and music; in 
general interpretation of music, and in the black high school 
programs’ inclusion of music by African-American composers and 
of indigenous folk music like spirituals, work songs and blues.179 
 
 Once schools were integrated, most African American high school music teachers were 
reassigned to elementary or junior high schools.  African American music traditions were not 
familiar to white high school music teachers and were not practiced.  Though unintentional, the 
message was sent to African American students that the music, culture, style, and interpretations 
of the music from the African American community was not valued in the newly integrated 
school systems.180  Carter continues:  
As integration is a one-way phenomenon, black schools were 
seldom, if ever, integrated.  Many formerly black schools were 
closed.  Some were made into school board offices, and others 
were converted into community centers or city office buildings.  
Consequently, black communities were stripped of one of their 
most important cultural institutions.  The close connections that 
had existed between the black community and its black schools 
were not possible when the new high school could be reached only 	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by bus or some other form of transportation.  Gone was the 
community’s close identity with the teachers, coaches, and 
administrators, since very few of them were now drawn from these 
communities.  Black students and their parents sensed this 
disconnection.181  
 
 Understanding the attitudes, traits, and qualities needed by music teachers to successfully 
work with African American students could be useful in developing diverse curriculums for 
minority populations.  In a 1967 study, Miriam Goldberg used the phrase, “hypothetical model of 
the successful teacher”182 and suggested the most concise description of the hypothetical model 
was “ordered flexibility.”183  Hicks, Standifer, and Carter summarize Goldberg’s model, which 
states the successful teacher:   
…respects the children in her/his class and therefore receives 
respect in return; 
…observes the cultures of the students, not as a judge, but 
empathetically from the point of view of the students, 
understanding the backgrounds from which the students come, 
their values toward various achievement, and the kind of life style 
to which they aspire;  
…is aware of her/his students’ membership in the ethnic group, the 
history, traditions, and social structure of that group, and how such 
membership shapes each student’s image of her/himself and 
her/his world;  
…knows that the language of her/his students is closely tied to 
their life style and recognizes its functional qualities for the pupils;  
…has a sophisticated understanding of how a child’s abilities are 
assessed and, therefore, a realistic perception of what these 
assessments or measurements describe and predict;  
…meets the children on a person-to-person basis;  
…realizes that danger of the self-fulfilling prophecy of expecting 
too little of students, and consequently lets each student know that 
the teacher expects more than the pupil thinks she/he can produce 
	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  
181 Ibid., 8. 
182 Miriam L. Goldberg, “Adapting Teacher Style to Pupil Differences:  Teachers for 
Disadvantaged Children,” Merrill-Palmer Quarterly of Behavior and Development 10, no. 2 
(1964): 167-170. 
183 Goldberg, 170. 
42	  
(the standards are never too high or remote, but are within the 
intellectual potential of the students).184  
 
Carter discusses recommendations for improving music teacher training of minority students.185  
Categories such as competence of instruction, school conditions, use of technology, and quality 
general music instruction were properly addressed in modern teacher education programs.  
Categories that need improvement included: 
Prospective music teachers should develop skill in communication 
and the ability to relate to others, [including] students, parents, 
community, administration, and fellow teachers.  Knowledge of 
the widest possible variety of musics, [including] ethnic, rock, 
soul, jazz, electronic, aleatoric, serial, as well as the historical 
literature is essential if music teachers are to meet the demands of 
urban education.  Music teachers who aspire to teach in the city 
should be required to develop in-depth cultural, sociological, and 
psychological understanding of the students they will be 
teaching.186 
 
 With the exception of jazz ensemble and show choir, most music performed in schools 
did not equally represent minority communities.  A lack of minority composers and music 
mentors could contribute to this problem.  By utilizing minority guest artists and conductors, 
participation from minorities in music programs could increase.  Minority inclusion could help 
unify the schools’ music program and minority communities and influence minorities to continue 
to participate in school music activities.187   
Thirty years after Brown, minority students in Seattle, Austin, and Charlotte were under-
represented in most extracurricular activities.  White students dominated activities such as 
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drama, debate, choir, and band.188  In the 1980’s, Austin, Texas’ assistant superintendent Charles 
Akins discussed participation in extracurricular activities: 
The parents…were concerned about the academics, but they were 
concerned about whether their youngsters would be allowed to 
participate fully in all activities… These were not trivial things.  It 
is very explosive when a youngster is a cheerleader at one school 
and will not become a cheerleader at another school… The same 
thing was true for the drill team or dance group…and the band.  If 
they were bandpersons at the other school, through the auditions 
and the spring and summer practices, they would have to be the 
same…at the school they would now become a part of… So, we 
worked at those things…so the youngsters would feel, ‘Look, this 
is our school as well.’189 
 
The review of related literature discussed in the project was divided into five categories:  
civil rights, Brown v. Board of Education, integration of schools, integration of Little Rock 
Central High School, and integration of school music programs.  The literature review included 
books, articles, papers, dissertations, and government documents.  The review of literature has 
suggested a variety of research questions for this study, which will be explored by investigating 
the history of Little Rock Central High School, the Little Rock Central High School band, and 
conducting a variety of interviews.  Research questions included are:  What was the history of 
the Central Band before, during, and after integration in 1957-1958?  Who was the first African 
American in the Central band?  When were African American students allowed to participate in 
the extracurricular activities at Central?  What factors contributed to the decline of the Central 
band?  What factors contributed to the success of the Central band?   
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CHAPTER 3: 
METHODOLOGY 
 
The purpose of this study was to investigate the history of the Little Rock Central High 
School band before, during, and after integration in the school year 1957-1958.  The researcher 
investigated the history of Central High School and the Central High School band.  The 
researcher conducted interviews with former students and administrators of Central High School, 
as well as community members of Little Rock.  Telephone, email, and in-person interviews were 
utilized in this study.  The research described and provided a better understanding of the events 
that surrounded integration and how integration affected the Little Rock Central High School 
band program.   
 
HISTORICAL RESEARCH 
The process of learning and understanding the environment and evolution of a specific 
field of study can offer insight into one’s culture, current tendencies, and future potential.  The 
historical method of research applies to all fields of study and can include the origin, growth, 
theories, personalities, and crisis.190  According to Charles Busha and Stephen Harter the steps 
for conducting historical research are: 
1. The recognition of a historical problem or the identification of a need for certain 
historical knowledge.   
2. The gathering of as much relevant information about the problem or topic as possible.   
3. If appropriate, the forming of hypothesis that tentatively explains relationships 	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between historical factors.   
4. The rigorous collection and organization of evidence, and the verification of the 
authenticity and veracity of information and its sources.   
5. The selection, organization, and analysis of the most pertinent collected evidence, and 
the drawing of conclusions.  
6. The recording of conclusions in a meaningful narrative.191 
 
In addition, Busha and Harter propose three issues to deliberate when conducting historical 
research:   
1. Consider the slant or biases of the information you are working with and the ones 
possessed by the historians themselves.   
2. There are many factors that can contribute to historical episodes.   
3. Evidence should not be examined from a singular point of view.192   
 
The Busha and Harter method will be utilized as a model for this research.  
 
QUALITATIVE RESEARCH 
 According to Hoepfl, qualitative research is, “an investigative process that is descriptive 
in nature and designed to provide an in-depth understanding of a phenomenon.”193    Watson 
suggested, “qualitative research must be explicit and detailed about strategies in order to ensure 
rigor was evident.”194  Ambert, Adler, Adler, and Detzner believe that to be effective historical 
researchers, one must answer yes to a set of questions:  
1. Has something new been learned by this research and what is its significance?   
2. Does it contribute to knowledge accumulation?   
3. Will it inspire further research?195   
 
These questions will be explored and answered in this study.    	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Archival data such as official documents, yearbooks, pictures, artifacts, books, and 
dissertations will be documented in this study.  In addition, interviews will be conducted with 
primary and secondary sources.   
 
PARTICIPANTS 
 Participants consisted of former students and band members of Little Rock Central High 
School, as well as community members in the Little Rock area.  A phone interview was 
conducted with the youngest member of the Little Rock Nine, Carlotta Walls LaNier.  Additional 
interviews were conducted with former and current Little Rock Central High School band 
members, band directors, swing band members, and administrators. 
 
DATA COLLECTION AND INTERVIEW QUESTIONS 
 One of the primary data collection processes incorporated interviews administered in 
person, by telephone, and by e-mail.  Participants were asked to answer a list of questions:  
1.  What is your full name? 
2.  May I call or email you for follow up questions and discussion?  
a)  If so, what is your phone number? 
b)  If so, what is your email address? 
3.  Where did you go to high school? 
4.  What year did you graduate high school? 
5.  What is your affiliation with Little Rock Central High School? 
6.  Tell me about your first experiences at LRCHS. 
7.  How has LRCHS changed through the years? 
8.  What images do you remember from your time at LRCHS? 
9.  What do you remember hearing or seeing about the forced integration in the South? 
10.  What did your family tell you about integration? 
11.  Do you have any relatives that attended LRCHS when it was integrated in 1957? 
a)  If so, what were their experiences like? 
12.  How has integration affected LRCHS? 
13.  How has integration affected the LRCHS Band Program? 
14.  What were your experiences like in the LRCHS Band? 
15.  What was your first experience playing with an African American musician? 
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16.  When did the first African American students participate in the LRCHS Band? 
17.  What kinds of experiences did African American students have in the LRCHS Band? 
18.  Is there anything you would like to add? 
 
In addition, former and current Little Rock Central High School band members, swing band 
members, and band directors were asked to discuss their personal experiences and observations 
while a member or leader of the Central band. 
 
SUMMARY 
Qualitative research was chosen to investigate the history of the Little Rock Central High 
School band before, during, and after integration in 1957-1958.  Telephone, email, and in person 
interviews were utilized in the study.  Investigating the history of Central High School and the 
Central High School band program, as well as conducting interviews, revealed the historical 
implications integration had on the Little Rock Central High School band program.  The research 
illustrated and presented an understanding of the events that surrounded integration and how 
integration affected the Little Rock Central High School band.  The research questions generated 
by the related literature include:   
• What was the history of the Central Band before, during, and after integration in 
1957-1958?   
• Who was the first African American in the Central band?   
• When were African American students allowed to participate in the extracurricular 
activities at Central?   
• What factors contributed to the decline of the Central band?   
• What factors contributed to the success of the Central band?   
 
The research questions will be investigated and answered through an exploration of the history of 
Central High School, the Central High School band and conducting a series of interviews.   
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CHAPTER 4: 
LITTLE ROCK CENTRAL HIGH SCHOOL 
 
 
   Source:  “National Historic Landmarks of Arkansas,”  
Arkansas Historic Preservation Program website, Internet,  
available from http://www.arkansaspreservation.com/largeImage. 
aspx?img=ahpp_photo_11.jpg&text=Central+High+School#,  
accessed 11 Feburary 2013. 
 
 Little Rock Central High School was designed in the Gothic Revival style.196  According 
to Merriam-Webster, Gothic Revival style “is an artistic style or movement of the 18th and 19th 
centuries inspired by and imitative of the Gothic style especially in architecture.”197  Creators 
George R. Mann, Eugene John Stern, John Parks Almand, George E. Wittenberg, and Lawson L. 
Delony designed the iconic building.  The four-story building’s design had a unique Y-shaped 
plan and was divided into five sections.  The five sections included: “a dominant central portion 	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containing a 2,000 seat auditorium, and four classroom wings, two per side, wrapping around a 
central reflecting pool in the building’s foreground.”198  The landmark was intended to be 
symmetrical in stature, which bisects the pool and central section.  The building was completed 
in 1927.   
 Central High School used load-bearing walls with a steel frame and the exterior of the 
structure was outlined with tan or buff brick.  The building’s elevations consisted of “systems of 
brick pilasters and spandrels of varying vertical scale separated by horizontal bands of paired 
window openings.  Window frames are double-hung with 12 lights per sash.  All pilasters rise 
above the parapet level and are capped with cut stone.  Parapets of the main section are lined 
with medieval shields and crests of cut stone.  Gothic arches of cut stone span between broad 
pilasters at the façade’s pinnacle and round arched colonnades of cut stone decorate the next 
lower level.”199  
 Access to the building from the front of the structure utilized a double step design.  The 
steps were raised to either side of the terrace and were used as the main entry on the second floor 
of the building.  The terrace was supported by “a round arched colonnade, with masonry arches 
springing from stone Corinthian columns.”200  The main entry to the school consisted of three 
pairs of doors surrounded by four round-arched pilasters.  Educational themes were displayed on 
each of the pilasters.  Iron Gothic lanterns on the front of the pilasters highlighted the structure’s 
design. 
 The school’s interior matches the Gothic Revival style of the exterior.  The interior 
corridors were “arched at bearing walls and [were] finished with a glazed ceramic floor and 	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wainscot.  Walls and ceilings of corridors, as well as walls and ceilings of other areas, [were] 
plaster.  All other floors [were] wooden with the exception of finished concrete in shop areas.”201   
  
PAUL LAURENCE DUNBAR HIGH SCHOOL 
 
       Source:  “First Dunbar High School Band ca. 1934,”  
             NDAA Collection, University of Arkansas at Little Rock. 
According to an anonymous Dunbar graduate, “Not everyone wanted to attend Central.  
Dunbar should have been allowed to operate as a high school; it was too important a symbol in 
the black community to close.”202   
 In 1929, African American high school students were not allowed to attend Central High 
School.  The high school option for African Americans in Little Rock between 1929 and 1955 
was Paul Laurence Dunbar High School.  Paul Laurence Dunbar was most known as the first 
African American poet to receive national recognition and a pioneer of the Harlem Renaissance 
movement of the 1920’s.203  Dunbar High School serviced the Little Rock area, as well as other 
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parts of the state of Arkansas.  African American students who did not have a secondary school 
option could have paid tuition and attended Dunbar.204   
 Paul Laurence Dunbar High School opened in the fall of 1929.  The multi-purpose school 
contained a junior high school, a senior high school, and a junior college.  The educational 
curriculum of the high school focused on vocational and liberal arts training.  The premise of the 
curriculum was to prepare Dunbar’s students for college or the workforce by earning a diploma 
or a trade certificate.205  Dunbar’s junior college provided the first two years of a four-year 
college curriculum that focused on home economics, teacher education, or liberal arts and 
sciences.  The junior college was a member of the North Central Council for Junior Colleges and 
the American Association of Junior Colleges.  In 1955, the junior college component ended.206  
The average yearly enrollment of Dunbar was 1,700 students.207  Job opportunities for African 
Americans were sparse and Dunbar gave the students the skills necessary to support 
themselves.208   
 The efforts of the teachers, principals, and students made Dunbar High School successful.  
Dunbar’s first principal was Dr. John H. Lewis.  The school’s budget was small, however Dr. 
Lewis and the faculty of Dunbar were resourceful.  Among their achievements were:  
1. purchasing pianos and band equipment  
2. beautifying the grounds  
3. obtaining up-to-date equipment and furnishings for the school 
4. hiring more teachers and giving them in-service training 
5. encouraging teachers to pursue master’s degrees 
6. improving reading and discipline among students209 	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 Regardless of Dr. Lewis’ success, there were differences between Dunbar and Central, 
which suggested change was eminent.210  Public funding for African American schools in 
Arkansas was inadequate.  Dunbar was supported with private funds, while Central was fully 
funded by local and state taxpayers.211  Dunbar was funded, in part, from the Rosenwald Fund 
and the Rockefeller General Education Fund in the amount of $400,000.  Central received 
$1,500,000 from the Little Rock School Board.  The student capacity of Dunbar was 1,700, 
while the student capacity of Central was 3,000.  Dunbar received old textbooks from Central 
and new textbooks were purchased for Central.  Dunbar’s library contained 5,000 books.  
Central’s library contained 11,000 books.  Dunbar’s total square footage was 200,000, while 
Central’s was 600,000.  Dunbar was limited to 34 classrooms, where as Central contained 100 
classrooms.  Dunbar did not have a gymnasium or practice field and Central’s athletic facilities 
included a gymnasium and stadium.  Dunbar’s principal earned $344 per month and Central’s 
principal received $500 per month.212  According to Anderson, “Dunbar lacked the science labs, 
equipment, gymnasium, band instruments, and other resources that school officials funded for 
Little Rock [Central] High.”213  A survey of Dunbar alumni in 1981 revealed, “the deep anger 
felt by blacks who were compelled to volunteer their time and labor when school authorities 
denied adequate funds for the school: ‘Staff, students, and parents had to spend too much time 
raising money and collecting student fees for needs that the district should have supplied.’”214  
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These differences suggested separate but equal was not a reality in the Little Rock, Arkansas 
schools. 
 In 1955, Dunbar’s junior college was disbanded and the remaining students were divided 
into two schools:  Dunbar Junior High School and Horace Mann Senior High School.  Mann 
assumed the purple and gold colors and Bearcat mascot that previously belonged to Dunbar and 
the Bobcats would become the new mascot for Dunbar.  In 1957, the Little Rock School District 
desegregation plan was to begin and African American students from Mann and Dunbar were 
finally allowed to enroll at Central High School.  In the fall of 1957, nine African American 
students chose to attend Central High School.215 
 
LITTLE ROCK CENTRAL HIGH SCHOOL BAND 
 
       Source:  Personal Collection, Travis Beard, Central  
       High School Graduate, 1966. 	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  
215 Ibid,. 5. 
54	  
 Prior to the opening of Little Rock’s new high school in the fall of 1927, the Rotary 
Clubs of Little Rock, Arkansas sponsored a 27-piece Little Rock Boys’ Band under the direction 
of Wilbur Shoemaker.216  In the fall of 1927, the young men of the Little Rock Boys’ Band 
became the foundation of L. Bruce Jones’ first Little Rock High School Band.  The first Little 
Rock High School band began with 15 members and grew to 35 by the end of the first semester.  
The first of many performances by the Little Rock High School band was at the Arkansas State 
Fair.217 
 The Little Rock High School band students were divided into three bands:  Tiger Band, 
Concert Band, and Military Band.  The Tiger Band was the marching band and represented the 
Little Rock High School music department during football season.  The Concert Band contained 
the most experienced and musically accomplished band students and began after the 
Thanksgiving football game.  The Military Band, also known as the Training Band, was under 
the direction of the Assistant Band Director and functioned as the training ensemble for younger 
and less experienced musicians.218 
 In the spring of 1929, the Little Rock High School lawn became a concert venue for the 
Concert Band and Military Band.  In 1931, the band won the inaugural Arkansas State Band 
Contest and continued to win for the next decade, however the band’s success was interrupted 
due to World War II.  According to pictures displayed in the Little Rock Central High School 
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band room, in 1935, the band won first place in the National Competition held in Jackson, 
Mississippi and continued to win each year until the competition ended in 1942.219   
 
 
         Source:  “State and National Awards,” Little Rock  
         Central High School Band Collection, Little Rock,  
         Arkansas. 
 
During this time, the Little Rock High School band replaced the United States Marine Corps 
Band at the Shreveport, Louisiana Confederate Reunion, with invitations to perform at the 
Confederate Reunions in Alabama, Virginia, Tennessee, and Arkansas.220   
The band tower, located on the fifth floor of Little Rock High School, was the rehearsal 
hall for the Concert Band.  During the 1930’s, the band tower was sound proofed and equipped 
for radio broadcasting.   Classical and semi-classical programs were nationally broadcast.  The 
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broadcasts were given during a visit of the radio personalities Lum and Abner and to honor the 
Arkansas Centennial.221   
The Little Rock High School concert band gave their first performance at Robinson 
Auditorium in the spring of 1945 under the direction of L. Bruce Jones.  In the spring of 1945, 
Jones resigned as band director at Little Rock Central High School.  The future of the band 
program was to continue under the leadership of Alonzo F. Lape.222        
              
 
Source:  “Little Rock High School Concert Band – 1943,” Little Rock Central High School 
Band Collection, Little Rock, Arkansas. 
 
In 1945, controversy concerning the use of majorettes in the Little Rock High School 
Band became a matter of public concern.  Kathryn Grayson, a LRHS Band supporter, wrote a 
letter to the local paper in October 1945 expressing her feelings about the issue.  Grayson’s 
	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  
221 Ibid. 
222 Ibid. 
 
57	  
opinion expressed the conservative beliefs of the South that girls in short skirts in front of the 
band would be a distraction from the music and marching.223 
 On April 8, 1947, the LRHS Tiger Band was selected to perform during Army Week 
Celebrations.  General Jonathan Wainwright, who led the United States troops that defended 
Bataan and slowed the Japanese advances during the first few months of World War II, came to 
Little Rock for the celebration and served as the principal speaker for the event.224   
 On March 19, 1946, the band was selected to play at a special celebration on the 
Arkansas State capital grounds for the planting of a Cork Oak Tree, and on March 21, 1946 the 
band was heard on KLRA, with host Jimmy Woodward.  This was the first of a series of 
broadcasts to be presented on alternate Thursday nights on KLRA.225 
            
          Source:  Paul D. Snodgrass, “LRHS Band:  The Glory Years, 1928-1958. 
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On April 17-19, 1947 the Little Rock High School Tiger Band attended the Tri-State 
Band Festival in Enid, Oklahoma.  The band placed 20 students in the Tri-State Band, which was 
a select group of band students that represented the tri-state area.  The Little Rock High School 
band program received a superior rating in the categories of concert band, marching band, and 
sight-reading.  In addition, the Tiger Band received first place in the Million Dollar Parade and 
placed 25 students in the first division and six students in the second division of the ensemble 
groups.  To reward the Little Rock High School band’s accomplishments, performances of the 
ensemble were to be broadcast over one of the Enid radio stations.  The Little Rock High School 
band was the only ensemble selected for broadcast.226 
 
       Source:  “The Pix,” 1955 Little Rock High School Yearbook. 
 In the fall of 1949, the Little Rock High School Swing Band formed and added another 
musical option for the students enrolled at Little Rock High School.  The Little Rock High 
School Swing Band was an amateur organization open to any high school student and consisted 
of musicians, dancers, and singers.  The Swing Band performed throughout Arkansas and 	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surrounding states.  According to documents signed by members of the Swing Band, the group 
was required to be punctual, attend rehearsals, and agree to attend all engagements.  Ms. Helena 
Quigley served as sponsor for the Little Rock High School Swing Band.227 
                        
         Source:  “The Pix,” 1955 Little Rock High School Yearbook. 
In the early stages of the Little Rock High School Band’s development, student and 
parent assistance was fundamental to the success of the Little Rock Central High School band 
program.  Student positions included band captains, drum majors, sergeants, librarians, and stage 
crew.228  In addition, the Little Rock High School Band Mothers Club was founded several years 
after the band began in 1928.  Ms. Boyce A. Drummond was the first band mother and served in 
that role for six years.  As band mother, her duties included chaperone, advisor, and counselor 
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for the band and band directors.  In 1937, Ms. Drummond’s daughter Carmeta became the first 
female member of the band.  The Little Rock High School Band Mothers Club financed concert 
tours and purchased equipment for the band and orchestra.  Some of the past presidents of the 
Band Mothers Club were Ms. Boyce A. Drummond, Ms. A. C. Kolbfrom, Ms. E. M. Lovell, Ms. 
L. R. Stidell, Ms. Russell M. Barnes, Ms. H. B. Stinson, Ms. J. A. Mays, Ms. Ollard Gregory, 
Ms. George Jung, and Ms. R. L. Glass.229  
When Little Rock High School was integrated in the fall of 1957, the name of the school 
was changed to Little Rock Central High School.  The highlight of the Central band program to 
date was achieved in 1961, when the Little Rock High School Tiger Band, under the direction of 
Mr. Lape, marched in the inaugural parade for President John F. Kennedy.230 
The school newspaper, The Tiger, announced the event: 
A great honor was bestowed upon the LRCHS Concert Band 
recently.  Central’s Band was asked to play at the ceremonies for 
the President of the United States.  This was not only an honor to 
the band, but to the entire school.  How important is the band to the 
school?  Just as Cheerleaders, Hi-Steppers, and Pom-Poms are 
important and necessary at all sports activities, the school band is 
equally important.  Promoting excitement, enthusiasm, and ample 
school spirit, the band department deserves much recognition and 
praise as a most essential part of all school activities.  Each year 
Central is provided with an excellent band through the expert 
direction of band directors, Mr. A. F. Lape and Mr. Elton White.231 
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      Source:  The Pix, 1964 Little Rock High School Yearbook. 
On December 6-7, 1963, Mr. A. F. Lape accompanied 20 Central band members to a 
material and band workshop in Pine Bluff, Arkansas.  The premise of the workshop was: 
…to introduce the band directors to new material, which was 
played by the band students.  In this way the directors could hear 
the selection and decide if he wanted to use it for his own 
particular band.  Mr. Lape helped organize and direct the band.  
Mr. Harold L. Walters, famous composer and arranger, was the 
guest conductor for this occasion.232  
 
The workshop consisted of high school and college students from Little Rock Central, North 
Little Rock, Hot Springs, and Pine Bluff.233       
According to the 1964 Central yearbook, The Pix, the first African American in the 
Central band was clarinet player, Karen Davis (see Appendix 2).234  An interview with 1966 
Little Rock Central High School graduate Travis Beard revealed insight into the inclusion of 
African American students in the Central band.  Beard was a member of the Central band when 
Karen Davis became the first African American band member and suggested the addition of 
Davis in the Central band was smooth and described Davis’ presence in the Central band as 	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unassuming.  In 1965, there were four African Americans in the Central band:  Connie Alston – 
flute, Martia Bomar – clarinet, Karen Davis – clarinet, and Edward Whitfield – oboe.235  In 1966, 
there were seven African Americans in the Central band:  Connie Alston – flute, Martia Bomar – 
clarinet, Karen Davis – clarinet, Constane Henderson – clarinet, Answorth Robinson – French 
horn, Cedrick Sabbs – tuba, and Glasper West – saxophone.236  The number of African 
Americans in the Central band continued to grow each year.  
In 1966, Central band director Al Lape supervised Richard Jones during Jones’ student 
teaching semester.237  When Jones returned to Central as an assistant band director in 1968, 
Robert Fletcher had replaced Lape as director of bands.  Lape had been promoted to music 
supervisor for the Little Rock school district.  In the 1970’s, Central had four instrumental 
groups:  two concert bands, an orchestra, and a jazz band.  The addition of the jazz band during 
the school day was due to the success of the Swing Band of the 1950’s and 1960’s.  Jones said, 
“The bands in central Arkansas during that time were [strong].”238  In the 1970’s, the Central 
Band would travel to Orlando, Florida and St. Louis, Missouri to perform at Disney World and 
Six Flags.  According to Jones, “In the late 1970’s, the junior high band programs were not 
producing quality students and that affected the success and quality of the Little Rock Central 
High School Band program.”239   A lack of director ability and experience was listed as reasons 
for the decrease in quality.  During the 1980’s and 1990’s, several band directors led the Central 
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band.  The lack of success and growth of the band program was a reflection of the frequent 
change in leadership.240 
 
Source:  “Little Rock High School Marching Band – 2012,” Little Rock  
Central High School Band Collection, Little Rock, Arkansas. 
 
In an interview with the current (2013-2014) Little Rock Central High School Director of 
Bands, Brice Evans, he discussed the recent accomplishments of the Central band program: 
The Little Rock Central High School Band program has enjoyed a 
rich tradition of excellence throughout the band’s history.  Under 
the leadership of one of the program’s earliest directors, L. Bruce 
Jones, the band won 8 National Concert Band championships prior 
to World War II.  One of Jones’ most exceptional students was 
Clifton Williams, who would become an internationally recognized 
composer and was recently honored by the United States Air Force 
Band of Mid America with the release of the compact disc 
recording “One of our Own: Clifton Williams.”   
Central’s concert band has received superior ratings for concert 
performance and sight-reading six out of the last eight years.  [In 
2012] …the band achieved its first Arkansas School Band and 
Orchestra Association Sweepstakes Award in school history.  In 
the fall of 2012 the band celebrated it’s most successful marching 
season in over thirty years, receiving superior ratings at all 
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marching contests and winning the marching grand championship 
at the University of Arkansas-Monticello Marching Invitational.   
Central consistently places the most students from the Little Rock 
School District, the state’s largest school district, in the all-region 
jazz bands, all-region concert bands, and all-state bands.  Each 
year the Central Band marches in the Delta Classic for Literacy 
Parade, Little Rock Holiday Parade, and the Little Rock NAACP 
Dr. Martin Luther King, Jr. Parade (march and parade).  The band 
also serves the community annually by performing at the Susan G. 
Komen Race for the Cure.   
Central High School has one of the most diverse student 
populations in the state of Arkansas.  The membership of the band 
also reflects the diversity of the school.  Seventy five percent of the 
band students represent minority populations.  Four band members 
are first generation American citizens.  Native American, African 
American, Asian, Hispanic, Jewish, and African ethnicities are 
currently represented in the Central Band.  Our band program 
represents the diversity that has made America the most unique 
and productive democracy in history.241   
 
In 2006 and 2013, the Little Rock Central High School band performed with 
internationally recognized trombone performer, educator, and Central High School alumnus 
Tony Baker.  In 2007, the Central band performed for former President William Jefferson 
Clinton at the 50th Anniversary Commemoration of the integration of Little Rock Central High 
School and performed with jazz educator Dr. Ronald Carter.  In 2009, the Central band featured 
jazz trombonist Wycliffe Gordon.  In 2012, the band performed for Arkansas Governor Mike 
Beebe at the “Say Go College” Week Kick-Off and performed with professional jazz trumpet 
player Jon Faddis.  In 2013, the Little Rock Central High School marching band was invited to 
perform in Washington D.C. in President Barack Obama’s Inaugural Parade (see Appendix 1).242 
The Little Rock Central High School band has been led by band directors:  L. Bruce 
Jones 1927-1945, Alfonso F. Lape 1945-1967, Robert Fletcher 1967-83, John Graham 1983-
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1988 John Henley 1988-1990, Duane Barbour 1990-1992, Travis Taylor 1993-1994, Aaron 
Thomas 1994-1998 Greg Giuffria 1998-1999, Samuel Meredith 1999-2009, John Joyner 2009-
2010, and Brice Evans 2010-present.243 
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CHAPTER 5: 
INTERVIEWS 
 
Source:  “Class of 1958, July 11, 1998”, Little Rock Central High School 
Collection, Little Rock, Arkansas. 
 
 The following section contains a variety of interviews, roundtable discussions, and 
historical information about the Little Rock crisis conducted with administrators, students, 
teachers, family members, community members, and media members. 
NBC television hosted a roundtable discussion moderated by Mrs. Jorunn Ricketts.  The 
following excerpt from the roundtable discussion was published in the New York Times on 
October 14, 1957 and focused on conversations between four white students and two African 
American students.  Sammy Dean Parker, Kay Bacon, Robin Woods, and Joseph Fox were the 
white student participants and Ernest Green and Minnijean Brown were the African American 
student participants.  
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RICKETTS: Do you think it is possible to start working this out on 
a more sensible basis than violent demonstration?  
SAMMY: No. I don’t because the South has always been against 
racial mixing and I think they will fight this thing to the end… We 
fight for our freedom—that’s one thing.  And we don’t have any 
freedom any more.  
ERNEST: Sammy, you say you don’t have any freedom.  I wonder 
what you mean by it, that you don’t have any freedom?  You are 
guaranteed your freedom in the Bill of Rights and your 
Constitution.  You have the freedom of speech.  I noticed that has 
been exercised a whole lot in Little Rock.  The freedom of petition, 
the freedom of religion and the other freedoms are guaranteed to 
you.  As far as freedom, I think that if anybody should kick about 
freedoms, it should be us.  Because I think we have been given a 
pretty bad side on this thing as far as freedom.  
SAMMY: Do you call those troops freedom?  I don’t.  And I also 
do not call it free when you are being escorted into the school 
every morning.  
ERNEST: Why did the troops come here?  It is because our 
government, our state government, went against the federal law.  
Our country is set up so that we have forty-eight states and no one 
state has the ability to overrule our nation’s government.  I thought 
that was what our country was built around.  I mean, that is why 
we fight.  We fought in World War II together, the fellows that I 
know died in World War II, they died in the Korean War.  I mean, 
why should my friends go out there and die for a cause called 
“democracy” when I can’t exercise my rights, tell me that…  
JOE: Well, Sammy, I don’t know what freedom has been taken 
away from you because the truth is, I know as a senior myself, the 
troops haven’t kept me from going to my classes or participating in 
any school activity.  I mean, they’re there just to keep order in 
case.  I might use the term “hotheads”…get riled up.  But I 
think…if parents would just stay out of it and let the children of 
the school at Central High figure it out for themselves, I think it 
would be a whole lot better.  I think the students are mature enough 
to figure it out for themselves.  As far as I’m concerned, I’ll lay the 
whole blame of this trouble in Governor Faubus’s lap.  
SAMMY: I think we knew before this ever started that some day 
we were going to have to integrate the schools.  And I think our 
Governor was trying to protect all of us when he called out the 
National Guard and he was trying to prepare us, I think.  
ERNEST: Well, I have to disagree…I know a student that’s over 
there with us, Elizabeth, and that young lady, she walked two 
blocks, I guess, as you all know, and the mob was behind her.  Did 
the troops break up the mob?  
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ROBIN: And when Elizabeth had to walk down in front of the 
school I was there and I saw that.  And may I say, I was very 
ashamed.  I felt like crying because she was so brave when she did 
that.  And we just weren’t behaving ourselves…just jeering her.  I 
think if we had had any sort of decency, we wouldn’t have acted 
that way.  But I think if everybody would just obey the Golden 
Rule, do unto others as you have others do unto you, might be the 
solution.  How would you like to have to walk down the street with 
everybody yelling behind you like they yelled behind Elizabeth?  
RICKETTS: Sammy, why do these children not want to go to 
school with Negroes?  
SAMMY: Well, I think it is mostly race mixing. 
RICKETTS: Race mixing?  What do you mean? 
SAMMY: Well, marrying each other.  
MINNIJEAN: Hold your hand up.  I’m brown, you are white.  
What’s the difference?  We are all of the same thoughts.  You’re 
thinking about your boy[friend]…he’s going to the Navy.  I’m 
thinking about mine…he’s in the Air Force.  We think about the 
same thing.  
SAMMY: I’ll have to agree with you. 
MINNIJEAN: Kay, Joe, and Robin, do you know anything about 
me, or is it just what your mother has told you about Negroes? 
RICKETTS: Have you ever really made an effort to find out what 
they’re like?  
KAY: Not until today. 
SAMMY: Not until today. 
RICKETTS: And what do you think about it after today?  
KAY: Well, you know that my parents and a lot of the other 
students and their parents think the Negroes aren’t equal to us. But 
I don’t know. It seems like they are, to me.  
SAMMY: These people are…we’ll have to admit that.  
ERNEST: I think, like we’re doing today, discussing our different 
views…If the people of Little Rock would get together, I believe 
they would find out a different story and try to discuss the thing 
instead of getting out in the street and kicking people around and 
calling names…and that sort of thing.  If people got together it 
would be smoothed over.  
KAY: I think that if our friends had been getting in this discussion 
today, I think that maybe some of them, not all of them, in time, 
would change their mind.  But probably some of them would 
change their mind today.244  
 
	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  
244 “Transcript of Mrs. Jorunn Ricketts’ Conversations,” The New York Times, October 14, 1957. 
 
69	  
This conversation between African American students and white students showed maturity and 
growth beyond their age.  
Marcia Webb was a student at Little Rock Central High School in 1957 and reflected on 
her experiences: 
The things that I thought about when I was in high school 
were…the things that most kids did in the 50s…the football 
team…dances…I think it was a white person’s world, probably a 
white man’s world.  Most of the blacks you had any contact with in 
1957 were your household workers, sanitation department helpers, 
and that would be the only contact you would have.  But I 
remember the picture in the newspaper of Elizabeth Eckford with 
the jeering white faces behind her.  And at that moment I thought, 
Marcie, you were there and you never once thought about what 
was going on with Elizabeth Eckford.  You were glad there 
weren’t any violent demonstrations, you were glad no one was hurt 
physically.  But then I realized what hurt can come from words, 
from silence even, from just being ignored.  And when I think 
about it now I think about it with regret.  I’m sorry to say now 
looking back that what was happening didn’t have more 
significance and I didn’t take more of an active role.  But I was 
interested in the things that most kids are.245  
 
Most peoples’ impression of racism consists of hurtful words or actions towards another person 
of a different ethnicity.  The realization by Webb showed silence and apathy could cause as 
much damage as violence and hurtful language.   
In 1999, the Arkansas Democrat-Gazette featured a story of two women involved in the 
history of Central High School, Elizabeth Eckford and Hazel Massery.  They addressed Little 
Rock Central High School students at a speech commemorating the 42nd anniversary of the 
desegregation crisis.  Polly Hall, a 17 year old Central student stated, “For me, its wonderful to 
see and hear firsthand about what went on…I feel sorry for other generations who won’t have the 
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same benefit…The women’s descriptions make it all seem real, not just something to be gleaned 
and memorized from a history book.  And their tears make today’s students feel the pain that 
lingers from 1957.”246  Frye observed, “Eckford cannot share her story without crying…even 42 
years later…moved several of the students, a few of whom appeared near tears themselves.  So 
did the story of Massery’s apology to Eckford in 1963.”247  Madra McAdoo, a 16 year old 
Central student said, “It’s just an experience I can’t imagine going through…Being a black 
student at Central, I appreciate this more, seeing how things have changed.”248  Listening and 
participating in speeches like this will give current Central students the opportunity to learn 
about the history of integration at Central High School through the eyes of the participants.  In 
my opinion, hearing the struggles and eventual successes from Eckford and Massery in person is 
much more powerful than reading a transcript of the speech.  Emotion can be seen and felt from 
Eckford and Massery as they address the current Central High School students.  
In 2007, a group of teachers and students who were at Central High School during the 
school’s desegregation process met at the home of Janice Swint, the 1957-1958 class vice 
president, to recollect about their experiences at Central.249  Bill Hicks, a track team member and 
football player at Central said, “I remember coming to school and a 101st Airborne helicopter 
was on our practice field…I wondered where we were going to practice.”250  Ralph Brodie, 
Central’s class president in 1957, “…praised the teachers, four of whom were at the gathering, 
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for maintaining order and integrity in the school while in the national spotlight.”251  Brodie 
continued, “…prior to the start of school, a committee had been formed to have a welcoming day 
for the black students, but it was rescheduled and eventually canceled because of death 
threats.”252  Paul Magro, an industrial arts teacher at Central, stated, “You could count on your 
hand the number of students who caused problems.”253  Lawrence Mobley, a coach at Central in 
1957, remembered, “…many of the incidents were a matter of routine misbehavior, not 
uncommon in any high school of the time.  Most of the adversity was outside on the streets.  We 
had to prepare as always.”254  According to Jordan, the author of the article, “…The racial 
prejudice within the school was limited to a handful of students, and that for the most part, the 
Little Rock Nine were welcomed by the student body…More than the inclusion of nine black 
students in their classrooms, the former Central students were concerned with the presence of 
troops interfering with extracurricular activities.”255  Jordan also shared an interview by Ernest 
Green from October 2006 that stated, “Initially, white students helped the nine…but that 
friendliness subsided as those students were ostracized for their efforts.”256   
 In 1998, Mark Waller interviewed several white 1958 Central graduates for the Arkansas 
Democrat-Gazette.  Lloyd Erickson recalls making an observation to a history teacher, “If all 
these adults would go home, everything would be OK.”257  Lloyd’s teacher asked to speak to him 
in the hallway and explained to him that she was ordered to keep discussions of integration out 
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of the classroom.  Charlotte Evans, a retired California city government official, revisited her 
former homeroom and locker.  She recalled, “We were so frightened.  We didn’t know if we 
were going to graduate…[We] waited [our] whole life to be a senior.  We didn’t get the typical 
senior year.”258  Mary Friesz, writer and guest speaker, entered the visitor center at Central High 
School to look at pictures from the 1957-1958 school year.  Friesz noted, “I think this is very 
skewed toward the negative…Most of us were good, solid students.  Only a few were 
troublemakers.”259  Lynn Sigmund, an education director at a church in Oregon, remembered, “I 
walked to school through the same crowds as the black kids.  They were yelling obscenities to us 
just for going to school.”260  Sigmund suggested that the Central crisis taught her to be an activist 
and taught her, “much more than the classes.”261  Wade C. Boyd, a forester in Washington, said, 
“The crisis taught [me] how the media can exaggerate a situation.  We had to get through the 
chaos to get to class.  Then in the classroom, I didn’t see any problems.”262  Diane Cavett, a 
secretary for a neurosurgeon in Oklahoma, remembers, “…being scared by the federal 
troops…perhaps more importantly…the crisis forced cancellation of the long-awaited senior 
trip.”263  First hand accounts by the Central students contradict some of the media reports in 
1957-1958.  The media portrayed a version of the crisis outside the school, but students were 
more concerned about the experiences inside the walls of the school.  Media access was limited 
inside the school, so first hand accounts by students of the year Central was integrated are 
important to understanding the history of the crisis. 
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 On October 3, 1957, James Reed Eison and 50 other white students exited Central High 
School to cross the street and view the effigy of a black student hanging from an oak tree.  Some 
of the white students punched and kicked the “straw-filled dummy.”264  Students were overheard 
saying, “Kill ‘em, kill ‘em.”265  A photographer at the scene asked Eison what he was thinking 
and he replied, “Oh, if that were only a real one!”  Eison’s comments made the national news 
that evening.  He was the son of a university professor and quickly became one of the faces of 
racism in Little Rock.  Forty years later, Eison was the curator of the Arkansas Museum of 
Science and History in Little Rock and discussed his controversial past.  “I don’t want to be like 
Hazel Massery and say I’m sorry…I can’t turn against Arkansas, I just cannot tuck my tail on my 
Southern heritage.”266  The following is an interview between Wolfe and Hargrove of the 
Arkansas Democrat-Gazette and Eison: 
Question:  You’re speaking out for history’s less popular 
side…what makes the risk worth taking? 
Eison:  My training’s in history, my field’s in history, and my life’s 
been in history.  And it just offended my sense that I keep 
hearing…your newspaper keeps reporting…that this is history.  If 
you’re going to call it history, you’ve got to tell all the sides.  I was 
very hesitant to do this interview.  I’m seeing the class of ’58 
declared as racist, and I’m irritated to hear [others] telling how we 
felt.  I was a product of my day and time, and I was acting from my 
early upbringing.  Of course, that’s something I wouldn’t say 
today, I assure you.  Even if I felt that way, I wouldn’t lower 
myself now to say something that crude.  That sentiment was true.  
I’d rather I hadn’t said it, but at the same time I’m stubborn enough 
that I don’t like people to make statements and then apologize.  I 
think that’s weak.267    
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I disagree with Eison’s view on the crisis.  Understanding that you are wrong and being 
unwilling to apologize for the mistake made is a sign of weakness.  Based on other interviews I 
have conducted and read, Eison’s view on the crisis is not shared by his classmates.   
On September 21, 2007, the Arkansas Democrat-Gazette published an article called, 
“Panelist:  Recapture idealism seen in ’57.”268  The format of the discussion was a town hall 
meeting and the subject matter discussed was race and education.  One of the featured panelists 
was Ralph Brodie, student body president of Central during the 1957-1958 school year.  Brodie 
said he was not aware of the exclusiveness that was present in society on the late 1950’s.  He 
stated, “For a school that was vilified by an undisciplined news media and has continued for 
many years to do the same, hopefully, though, they are changing now, I thought we did fairly 
well.”269  Another panelist, Minnijean Brown Trickey, one of the Little Rock Nine, said, 
“…education is key for addressing complex social changes.  We’ve had this ideology [of racism] 
from the beginning of our country…We’re trying to figure out how to unearth ourselves from 
that totality of a belief system that’s just been so powerful in our lives.”270  Brown Trickey 
suggested, “The challenge is to think about who we want to be…what we want to represent, how 
we need to tell our kids that we cared enough for all of them to have a good education.”271 
On September 21, 2007, National Public Radio's senior correspondent Juan Williams 
discussed Daisy Bates and the Little Rock Nine with Annie Abrams, Ernest Green, Sybil Jordan 
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Hampton, and Minniejean Brown Trickey.272 
Ms. ANNIE ABRAMS (Daisy Bates' Friend): Mrs. Bates was the 
person for the moment. 
Mr. ERNEST GREEN (Little Rock Nine): Daisy Bates was the 
poster child of black resistance.  She was the quarterback, the 
coach.  We were the players. 
Ms. SYBIL JORDAN HAMPTON (Student, Central High 
School): She was conditioned to know that the civil rights 
movement was moving forward. 
JUAN WILLIAMS: Daisy Bates helped drive the movement in 
Little Rock.  That's how Annie Abrams, Ernest Green and Sybil 
Jordan Hampton remember her back then.  Daisy Bates and her 
husband, L.C., were a team.  She was the president of the Arkansas 
NAACP; he was its regional director.  He was the publisher of the 
largest black newspaper in the state; she was his star reporter. 
Mr. GREEN: The reason they were larger than life, Daisy and L.C. 
were always challenging whatever the prevailing attitude of white 
authority, of segregation, of restrictions, of Jim Crow. 
WILLIAMS: Ernest Green was one of the Little Rock Nine, the 
group of students who integrated Central High.  The story began in 
1954, when the Supreme Court called for an end to segregated 
schools.  Daisy Bates and the NAACP took the Little Rock school 
board to court.  At the time, Ernest Green was attending Dunbar, 
the all-black high school in Little Rock. 
Mr. GREEN: Daisy was in the papers indicating that she was going 
to challenge the Little Rock School Board to adhere to the '54 
decision.  So the reason that they put together this plan was 
because Daisy forced them to put the plan together. 
WILLIAMS: The plan could work only if there were 
students…children, really…willing to be the first to possibly face 
violence and defy the segregationists.  Daisy Bates helped recruit 
them, bright kids the school board couldn't turn down. 
Ms. HAMPTON: I've known Ms. Bates since I was probably two 
years old, and I was a paper carrier for their newspaper from the 
time I was six. 
WILLIAMS: Sybil Jordan Hampton was one of the children 
considered, though she wasn't selected as one of the original nine. 
Ms. HAMPTON: I remember that she talked to my parents at an 
NAACP meeting, and she told my parents that she felt that my 
brother and I both would be good candidates.  And she said to my 
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stepping forward. 
WILLIAMS: Daisy Bates did win some parents over…even as the 
school board was pressuring them to keep their children at the all-
black high school. 
Ms. HAMPTON: You really needed a woman to go and talk with 
families and to give the assurance that the students were going to 
have a touch point of comfort.  But she also was a very beautiful 
woman and the national press and other people found it just 
wonderful to have this star quality black woman. 
WILLIAMS: Daisy Bates wore high heels everywhere, stylish 
dresses, and her friend Annie Abrams recalls her as one of the 
most glamorous, sophisticated black women in town.  Daisy Bates 
had no children of her own, but... 
Ms. ABRAMS: Daisy was hungry for children and children were 
attracted to her because she was a Lena Horne in our town. 
WILLIAMS: It was unusual, in an era when black leaders were 
almost always men, for a black woman to take a leading role, 
especially in a drama that was playing out on the national stage. 
The showdown came in the fall of 1957.  Arkansas's governor, 
Orval Faubus, vowed, quote, ‘blood will run in the streets’ if black 
students tried to enter Central High.  On the first day of school, 
Faubus ordered the Arkansas National Guard to turn the students 
away. Some two weeks passed and the nation waited to see what 
President Eisenhower would do.   
Ms. MINNIEJEAN BROWN (Member, Little Rock Nine): The 
house was buzzing with media and people in and out.  Things were 
happening.  I mean, Thurgood Marshall was his amazing self.  He 
explained things to us at a certain point and there were quite a few 
great minds there [that] were passing on information and laughing 
and talking. 
Mr. GREEN: What I remember at Ms. Bates's house is that, you 
know, you had all of this drama going on, but we were still 
teenagers, you know.  We were worried about how we were going 
to look getting into the Jeep.  Why couldn't we have two Jeeps 
instead of one?  And Daisy said, look, this is a very important 
moment.  The fact that the president of the United States has sent 
the United States Army here to escort you into school means that 
this government is finally serious about school desegregation. 
WILLIAMS: Eisenhower had acted, sending the 101st Airborne to 
escort the children to high school.  The next days and weeks, Daisy 
Bates' house was still headquarters for the Little Rock Nine. 
UNIDENTIFIED MAN: Ms. Bates, how do you feel with your 
work both with school authorities, with the city authorities and 
with the military authorities that the situation is developing now? 
Ms. DAISY BATES (Civil Rights Activist): Very well.  The 
military authorities, they've been very nice to the children, as well 
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as the school board, and the city police. 
WILLIAMS: By week's end, Central High had been integrated. 
Ernest Green, the only senior in the group, graduated the following 
spring.  Martin Luther King Jr. attended the graduation ceremony. 
Daisy Bates could not.  Her face and name were better known in 
the city than King's, and her presence might have stirred violence. 
Fifty years later, her legacy is complicated.  She wrote a book 
about her part in the drama in 1962. 
Ms. TRICKEY: Actually, I think she has in her writing expanded 
what her role was with us. 
WILLIAMS: Minniejean Brown Trickey, one of the Little Rock 
Nine, thinks Bates took too much credit. 
Ms. TRICKEY: And part of that is unfortunate because she 
emerged as the spokesperson for the Little Rock Nine.  And our 
parents, by and large, were silenced.  I'll tell you one thing: It was 
my dad who lost his job.  It was my mother who got the terror 
calls. It was my mother who was frightened for my life.  And they 
were the heroes of this. 
WILLIAMS: Sybil Jordan Hampton thinks Daisy Bates was also 
heroic. 
Ms. JORDAN: Mrs. Bates was an extraordinarily complex woman. 
An incident thrust her into the forefront of a movement.  And I 
always have felt that Mrs. Bates was a tragic figure. 
WILLIAMS: Fifty years on, the woman who had been at the center 
of the Little Rock movement is barely remembered.  Her home, 
where it all happened, was nearly lost after her husband passed 
away and money was tight.  Daisy Bates died in 1999.  She 
became the first and still only African American to lie in state in 
the Arkansas Capitol, the same building once occupied by 
Governor Faubus.273 
 
On that same day, President Bill Clinton honored the Little Rock Nine at the White House.  
Daisy Bates’ contributions during the integration of the Little Rock Nine have been 
overshadowed and this interview helps to show the importance of her actions and appreciation 
by several of the African American students involved.  
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On November 14, 2013, an interview was conducted with Nancy Rousseau, Little Rock 
Central High School principal.274   Mrs. Rousseau has been principal for the past 12 years and 
suggested that the 40th anniversary of Central’s integration, “opened the doors to the Little Rock 
Nine.”275  The 50th anniversary was held on the Central campus on September 20-25, 2007 and 
nine students were present for the historic event that included guest speaker, President Bill 
Clinton.  When discussing the success of Central, Principal Rousseau stated, “The diverse 
population of the students makes Little Rock Central so successful and appealing.”276  Rousseau 
discussed several historical facts about Central’s past.  For example, she said that African 
Americans were not allowed to be in extra curricular activities in 1957.  She also related that Dr. 
Sybil Jordan, former president of the Winthrop Rockefeller Foundation, was the first African 
American to attend Little Rock Central all 3 years.  From 1962 to 1965, while at the University 
of Arkansas, Mrs. Rousseau’s husband played basketball for the Razorbacks and no African 
Americans were on the Razorback basketball team.  In addition, there were no African 
Americans on the University of Arkansas’ football team.  Rousseau continued, “…[At first,] 
students do not necessarily appreciate the significance of their experience at Little Rock Central.  
We teach everyone about the Little Rock Nine.  Everyone reads Warriors Don’t Cry in ninth 
grade Civics class.”277  As students get older, they return to Central and discuss their 
appreciation and fond experiences with Central faculty and administrators.  While at Central, the 
students participate in reenactments of speeches and most of the Little Rock Nine have given 
speeches to the Central student body.  Rousseau concluded the interview by stating, “I love this 
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school…I’ve been here a long time and I have an absolute duty to spread the word about it.  The 
school doesn’t belong to me, it belongs to history and I recognize that.”278 
 Bill Dedman, Central class of 1956, was a member of the LRCHS Swing Band.  In an 
interview conducted on November 14, 2013, Dedman discussed his participation in the Central 
band program.279  He played guitar in the Swing Band and clarinet in the LRCHS band.  Dedman 
remembered playing in the Swing Band with Jerry Masters, bass player for the Swing Band who 
later became country musician Charlie Rich’s bass player.  Masters was in the marching band 
and concert band at Central and graduated in 1954.  Dedman said, “The Little Rock High School 
Swing Band was all white.”280  Dedman heard the Dunbar marching band at a parade and, “fell 
in love…Their marching band had an accent on two and four that we never had and it sounded 
like jazz music played by a marching band.  I was a jazz aficionado at the time…still am.  They 
made that music sound so much better than we could make it sound.  It sounded sterile when we 
played it…like concert band.”281  Their music was, “bebop influenced…with a back beat.”282  
Dedman said he, “felt like he lived a sheltered life.”283  He lost interest in the Little Rock High 
School marching band after the experience with Dunbar.  While in the marching band, they 
practiced on the football field.  The band room was located on the 5th floor.  The band director in 
1955 was A. F. Lape and the assistant director was a “very good jazz tenor sax player,”284 
Kenneth Ritchie.  Lape was, “a no nonsense guy.”285  There were two bands that contained 100 
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members in each ensemble.  During Dedman’s senior year, he quit band and joined gym because, 
“gym was easier than band.”286  Dedman was a member of the last all-white class, the class of 
1956.  After Dedman graduated from Central, he continued to play semi-professionally as a 
musician around Little Rock.  Dedman remembered a specific account of racism surrounding 
music and Little Rock.  Dedman stated, “The Count Basie Band came to Little Rock in 1961 
with the help of Bill Witworth, leader of the Little Rock High School Swing Band in 1953 and 
former editor of the Atlanta Monthly Magazine.  Bill brought the Count Basie Band to Little 
Rock to perform at the Marion Hotel [however] the hotel would not let the band stay there.  The 
[Count Basie] Band had to stay at private residences because they were all African American.”287 
 Archie Senn was a graduate of the class of 1951 at Central.  In the fall of 1949, the Swing 
Band was organized and Senn was an original member playing tenor saxophone.  During the 
crisis at Little Rock, Senn was mobilized with the 106th Army National Guard Band.  During the 
late 1950’s, there were mixed emotions on the subject of integration.  Senn said, “A lot of people 
felt that integration was forced upon them…and were reluctant to [change].”288   
 Carlotta Walls LaNier was the youngest of the nine students to integrate Little Rock 
Central High School in 1957.  In a phone interview conducted on December 12, 2013, LaNier 
discussed her experiences at Central.289  “I [grew] up during an era of Jackie Robinson and my 
‘shero’, Rosa Parks.”290  When discussing her Little Rock Nine classmates, LaNier said that 
Ernest Green was in the all black band and ran track at Horace Mann High School before 
transferring to Central.  Green had set school records in track at Horace Mann before leaving.  	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Terrance Roberts was a member of the student council.  LaNier was involved in student council 
and the captain of the basketball team.  Melba Patillo, Minnijean Brown Trickey, and Terrance 
Roberts were in choir.  LaNier stated the Little Rock Nine could not be a part of extracurricular 
activities that included, “band, sports government, student council, drama, newspaper, and 
yearbook.”291  LaNier was and still is a fan of jazz music and suggested, “Music was something 
that we all connected to…Each one of us had some connection to music.  We had an extremely 
strong band at Little Rock Central High, as we did in many other extra curricular [activities].”292  
LaNier said the football team and basketball team were very successful, “…at the time, we were 
one of the top 40 schools in the nation…That’s why I wanted to go there and I had a right to go 
there.”293  Little Rock Central High School had quality band instruments.  Dunbar did not have 
good instruments because they received the instruments Central gave away.  LaNier’s cousin was 
a musician and graduated from Dunbar High School.  He was the first chair saxophonist at 
Dunbar and participated in the black schools’ band festival every May.  Schools from Arkansas, 
Tennessee, Louisiana, and Mississippi traveled to Little Rock to participate in the annual event.  
LaNier’s cousin lost first chair at the festival to Hank Crawford from Memphis, Tennessee.  
Crawford would eventually become a saxophonist and member of the Ray Charles Band.  “The 
Dunbar band program was the best in the state in the late 50’s.  The Dunbar band director came 
from Florida A&M University, which was well known in the African American community.”294   
When reflecting on extracurricular activities at Central, LaNier said, “Arts are the best 
way to branch out…to show your children what the world is all about.  No one sees color in the 
arts.  If you weren’t the best mathematician, but were very strong in drama, the teachers would 	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help to elevate those skills...same way with band, same way with sports…Music, drama, and 
sports should be exposed to our schools to [produce] well-rounded students.”295  LaNier 
graduated from Central on May 30, 1960 and left Little Rock as soon as possible.  At that point, 
extra curricular activities had not been integrated.  LaNier discusses peer pressure, “We were 
strong individuals…we didn’t need our best friend to go and do what we wanted to do on an 
individual basis.  I asked my best friend if she was going to go to Central and she said no.  She 
was having too much fun at Horace Mann…I didn’t lose her as a good friend and she didn’t 
think less of me for going [to Central].”296  LaNier’s best friend said, “If you want to do that, 
that’s fine, but I am fine where I am.”297  LaNier continued, “Doors were being opened and I 
wanted a piece of it…I wanted the best available to me.”298  LaNier was asked if at the time of 
the event, she realized the impact of the Little Rock crisis:   
No, not really…Did we know we were doing something different, 
yes.  Did we know we were going to be a part of history, no.  I 
knew those people…the mob mentality that was across the street, I 
felt coming from the community I came from that yes…I 
understood their anger, but I felt reason would settle in and all of 
that would go away.  Now, that was a 14 year old’s [thoughts].  
That’s how I viewed it, but it didn’t [go away].  So, why did [I] 
stay?  I had a right to be there and no one was going to take that 
right away from me.  As far as I was concerned, it was their 
problem and not mine…the law said I had a right to be there.  That 
was the approach I took.299    
 
 Former Central band director Richard Jones said during his tenure (1968-1978) the 
students that received private lessons and had parental support were the most successful 
regardless of ethnicity.  In his experience, “the black students could play just as well as the white 
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students.”300  After a marching band rehearsal, the drum major and several other African 
American students approached Jones and asked to speak to him privately.  The students told 
Jones that the African American students were taking advantage of him because of the racial 
situation.  The students said, “The black students just want to be treated the same as the white 
students…no more privilege or less [privilege].”301  Based on the conversation with the drum 
major and other African American students, Jones utilized that viewpoint for the rest of his 
teaching career.   
 On February 28, 2014, Dr. Jim Woolly, 1958 Central graduate, former band member, and 
band director, discussed the history of the band program at Central.302  He said that in 1945, L. 
Bruce Jones left Little Rock Central to become the director of bands at Louisiana State 
University.  According to Woolly, “During that time, Little Rock Central was one of if not the 
premiere band programs in the state of Arkansas.”303  During Woolly’s junior year, 1956-1957, 
the Central band had over 30 students participate in the Arkansas All-State Bands.  “A number of 
my classmates continued with music…becoming professional musicians, composers, conductors, 
or teachers.  We had two harps…all the instruments for a full string orchestra, and the best music 
library you have ever seen.”304  In 1957, when Central integrated, “the new Hall High School 
opened.  If you lived in the Hall zone and wanted to go the new high school, you could.”305  
According to Woolly, the new option affected the numbers and growth of the Central band 
program.  At the age of 16, Woolly played French horn with the Arkansas Philharmonic, which 	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later became the Arkansas Symphony.  “The quality of student in the Central band was very 
high…If you didn’t practice, you would get passed over.”306  Private lessons were a very 
important part of the Central program.  “To perform at the level expected of the Central 
directors, the top students must take private lessons.”307  When discussing the 1957-1958 school 
year, Woolly said, “We had 2,000 students at Central, we were crammed full…Inside the school, 
I never witnessed anything [happen], but I’m not naive enough to think nothing happened.  We 
had a lot of good kids here [at Central].  We had a tough principal Matthews…[administration] 
wouldn’t put up with any nonsense.”308  According to Woolly, Central was a comprehensive high 
school.  “We had students that had cigarettes rolled up under their sleeve that caused trouble for 
everyone, as well as students that had been admitted to Harvard University.”309  Woolly said, 
“Most of what you saw [on television] was outside of the school…There were no black students 
in band, but I did go to class with Ernest Green.”310  The class Woolly and Green shared was 
Solid Geometry and Trigonometry.  “In the late 1970’s, discipline caused the band program to 
suffer…not race or integration.”311   
 Former Central band director and music supervisor, Sterling Ingram, stated, “I graduated 
from Horace Mann High School, which was the high school for African American students in 
Little Rock.  After college, I returned to Little Rock and taught at Horace Mann High School, 
Horace Mann Junior High School, and Parkview High School.  I left Parkview in 1983 to assume 
the position of Supervisor of Music and Art for the Little Rock School District.  The 
	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  
306 Ibid. 
307 Ibid. 
308 Ibid. 
309 Ibid. 
310 Ibid. 
311 Ibid. 
85	  
desegregation/integration process of moving students did not recede until the early 1970’s, with 
some residual effects lasting into the early 1980’s.312   
The current Supervisor of Music and Art for the Little Rock School District is Dr. Danny 
Fletcher.  Dr. Fletcher is African American and grew up in the Little Rock area.  Dr. Fletcher 
was a 1973 graduate of Hall High School, a band member, and a former band director at Horace 
Mann Junior High School.  Dr. Fletcher spoke about Lape and Boyce, the former band directors 
at Central and Hall.  “They didn’t teach basic skills…you either came in and had it or you took 
private lessons.  They didn’t teach band like we teach band.”313  Dr. Fletcher suggested the 
program in earlier years was administered like a professional music organization.  Fundamentals 
were learned prior to the students’ participation in the Central band program or learned while 
taking private lessons.  “You were expected to be able to perform…I learned [the fundamentals] 
from the juniors and seniors.”314  Dr. Fletcher had to go to Hall High School because of busing 
routes and “at first, resented going to Hall instead of Central.”315  Mr. Boyce, Dr. Fletcher’s high 
school band director was not prejudiced, “He [Boyce] didn’t like anyone…black, white, or other.  
He was a tough disciplinarian.”316  Boyce would pull out his grade book and say, “Play all of 
your major and minor scales.”317  According to Fletcher, “that might be your grade for the 
semester…More kids wanted to be in Central’s band than in Hall’s band.  It was the happening 
band in the area and had white, black, and other students in the program.”318  Fletcher stated, “If 
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I had gone to Horace Mann High School, I wouldn’t have been as good of a musician when I 
graduated…because of the competition.  If you were going to go to Central or Hall, you had to 
take private lessons and most black families couldn’t afford that…[At that time] the caliber of 
music performed at Central and Hall was much higher than the music performed at Horace Mann 
High School.”319  Fletcher said, “The first orchestra I ever saw was at Central High School.”320  
Boyce was the commander of the 106th Army National Guard Band and influenced Fletcher to 
join the band after he graduated high school.   
Travis H. Beard was a 1966 graduate of Central High School and a former band director 
in the Russellville Public Schools in Russellville, Arkansas. 
My first experience was in the fall of 1963 when I entered as a 
sophomore.  I remember mostly the largeness of the building, the 
excellent staff of teachers, the classroom discipline that was 
maintained in each class that I was a part of, and my involvement 
in the high school band.  The band met in the band room, which 
was located in the tower, or the highest room on the campus.  You 
could look out the windows in the band room and see rooftops and 
treetops for blocks.  There was no air conditioning.  When it got 
hot, the teachers just opened the windows.  Football games were 
held in the old stadium on the west end of the campus.  The big 
rivalry was the game with Hall High School every Thanksgiving.  
We never won that game the three years that I was a student at 
Little Rock High School.  The [Central] colors were Black and 
Gold.  The band uniforms were the coolest.  We would line up and 
march into the stadium, the drums echoing off the concrete in 
Quigley Stadium…It was fun.  I have not kept up with changes 
that have happened at Central over the years since I left.  I do 
know that while I was there, our band had several very good All-
State players…many were first chair players who went on to be 
band directors.  I remember Little Rock High School as being a 
very fine school.  It was about 95% white while I attended.  The 
students took a great deal of pride in the school.  Most of my 
friends went on to further their education careers in college.  I 
remember the teachers as being very professional with the 	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exception of one.  They were very fair in how they dealt with the 
students at Central.  The school was so big that whenever the bell 
rang at the end of class, you had to hustle to get to the next class on 
time.  Most of us rode the bus to school.  Very few of my friends 
had cars.  There was not a lot of parking for car riders at Little 
Rock High School.  I remember the fishpond out in front of the 
school.  We used to eat lunch in the band room.  A crowd would 
gather around the pond and stare at the fish.   We would throw the 
apples from our lunch from the window in the band room and try 
to make the apple splash the kids standing on the side of the pond.  
It is a miracle we did not get paddled for doing that.  I was very 
young back in 1957 whenever integration was forced at Little Rock 
High School.  I do remember the National Guard troops being 
stationed at the high school.  I remember riding by the high school 
and seeing them.  I remember that the church that we were 
members of, Second Baptist, opened its doors and created a 
temporary high school during that time whenever the schools were 
closed.  My family was a very old southern family.  There were 
people in my family that felt that the black person needed to stay in 
his own school.  Other family members felt like the blacks needed 
to have an equal opportunity.  It was kind of left to me to create my 
own opinions and beliefs on this subject…My experiences in the 
Central Band were mostly all positive.  They were very influential 
in affecting my career selection.  The band period each day was the 
most fun part of the day.  We played a lot of old transcriptions 
back in the day that demanded a lot of technical dexterity.  Our 
band, my senior year, had 7 first chair all state players in it.  We 
could play and we enjoyed it.  I don’t even remember having 
African American students in band, but I looked in my Pix and 
there were seven.  These students were simply there.  They were 
unassuming, nice, quiet, perhaps a bit shy, good kids.  They did 
their part and participated like everyone else.321 
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CHAPTER 6: 
CONCLUSION 
The purpose of this dissertation was to investigate the history of the Little Rock Central 
High School band before, during, and after integration in 1957-1958.  A review of related 
literature in the areas of civil rights, Brown v. Board of Education, integration of schools, 
integration of Little Rock Central High School, and integration of school music programs 
provided the premise for this study.  The history of Central High School and Paul Laurence 
Dunbar High School was explored, as well as the history of the Central band program.  Ten 
telephone, email, and in-person interviews with students, teachers, community members, and 
administrators were conducted by the researcher and utilized in the study.  In addition, eight 
published interviews revealed insight about the Little Rock crisis.  Conducting interviews 
discovered the historical implications integration had on the Little Rock Central High School 
band program.  The research illustrated and presented an understanding of the events that 
surrounded integration and how integration affected the Little Rock Central High School band.  
Research questions for this study included:  What was the history of the Central Band before, 
during, and after integration in 1957-1958?  Who was the first African American in the Central 
band?  When were African American students allowed to participate in the extracurricular 
activities at Central?  What factors contributed to the decline of the Central band?  What factors 
contributed to the success of the Central band?  
The study was important because it revealed insight into the history of the Central band.  
Understanding racial tension before and during integration, as well as the growth and education 
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of students, families, and community members after integration investigated through interviews 
helped explain the affect integration had on the Central band.  From 1927 to 1957, African 
Americans were not allowed to attend Little Rock High School.  When Central first integrated in 
1957, African Americans were still not allowed to participate in any extracurricular activities.  
Finally, after seven years, in 1964, Karen Davis became the first African American in the Little 
Rock Central High School band.  An interview with 1966 Little Rock Central High School 
graduate Travis Beard revealed insight into the transition of including African American students 
in the Central band.  Beard was a member of the Central band when Karen Davis became the 
first African American band member, and he suggested that the addition of Davis in the Central 
band was smooth.  Beard described Davis’ presence in the Central band as unassuming.  The 
number of African American Central band members continued to increase each year.  Both 
Beard (class of 1966) and Dr. Jim Wooly (class of 1958) agreed the Central band during the time 
of integration was very good.   
According to interviews with Dr. Jim Wooly, Dr. Danny Fletcher, and Richard Jones, the 
most influential factor that contributed to the decrease in quality and numbers in the Central band 
during the 1980’s was a lack of discipline, not integration or race.  In addition, from 1980 to 
2000, school choice and frequent change in director leadership were factors contributing to the 
decline of the Central band program.  In recent years, stability in the leadership of the Central 
band has contributed to an increase in quality and numbers.  Since 2010, the Central band has 
received superior ratings in marching and concert band.  In 2012, the Central band received the 
school’s first Arkansas School Band and Orchestra Association Sweepstakes Award, based on 
superior ratings in concert band, marching band, and sight-reading.  With administrative support 
and stability in leadership, the Central band continues to improve in quality and numbers.   
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According to Jones, throughout the years, students that received private lessons and had 
parental support were the most successful, regardless of ethnicity.  The 2013-2014 Central band 
has an active band booster’s organization that contributes service and financial support.  The 
Central band boosters chaperone trips and prepare food for the students while traveling.  These 
are important examples of the history of the Central band program.  Understanding the historical 
significance of Central High School and the Central High School band helped define the legacy 
of the program and provided a blueprint for future Central band members. 
The most significant interview of this study was with Carlotta Walls LaNier, the youngest 
member of the Little Rock Nine.  LaNier shared her experiences and observations at Central and 
provided important information about the other African American students that integrated 
Central High School in 1957.  When reflecting on extracurricular activities at Central, LaNier 
said, “Music was something that we all connected to…Each one of us had some connection to 
music…Arts are the best way to branch out…to show your children what the world is all about.  
No one sees color in the arts.  If you weren’t the best mathematician, but were very strong in 
drama, the teachers would help to elevate those skills...same way with band, same way with 
sports…Music, drama, and sports should be exposed to our schools to [produce] well-rounded 
students.”322  LaNier stated the members of the Little Rock Nine could not participate in the 
extracurricular activities they had been a part of when transferring to Central.  Ernest Green had 
set school records in track at Horace Mann High School before transferring to Central.  Terrance 
Roberts had been a member of the student council and LaNier had been involved in student 
council and the captain of the basketball team.  Melba Patillo, Minnijean Brown Trickey, and 
Terrance Roberts were in choir.  The decision to transfer to Little Rock Central High School was 	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  
322 LaNier interview. 
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difficult because the Little Rock Nine were sacrificing extracurricular opportunities to gain other 
academic experiences.  LaNier said, “…at the time, [Central was] one of the top 40 schools in 
the nation and that is why I wanted to go there and I had a right to go there.”323  Central 
continues to set the academic standard for Arkansas and high schools.  According to Brice 
Evans, Little Rock Central High School Director of Bands, the class of 2014 contained 24 
National Merit Semi-Finalists and two National Merit Finalists.  The class of 2014 accepted over 
13 million dollars in scholarship money towards their undergraduate education.   
Attempts were made to find Karen Davis and other African American Central band 
members from the early 1960’s, but those attempts were unsuccessful.  There was a lack of 
information known about what or when policies changed to allow African Americans in the 
Central band in 1964.       
Future research could include historical studies of other high school band programs in 
Arkansas, as well as other Southern states.  An exploration of college band programs in the 
South could provide additional insight to this under-researched subject area.  An examination of 
the history of the Little Rock Central High School Swing Band could be an extension of this 
study.  Additional research is needed in the area of music programs in African American schools 
during segregation and the effect of integration on the band students who attended the African 
American schools. 
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VITA 
 
EDUCATION 
 
Doctor of Philosophy in Music Education, 2014 
University of Mississippi, Oxford, MS 
 
Masters of Music in Instrumental Conducting, 2007  
Arkansas State University, Jonesboro, AR 
 
Bachelor of Music Education, 1995 
Arkansas State University, Jonesboro, AR 
 
PROFESSIONAL EXPERIENCE  
 
• Wake Forest University, Winston-Salem, NC 
Associate Director of Bands, Summer 2014 – present 
o Direct Marching Band (SOTOGAB) 
o Direct Basketball Band 
o Team teach Wind Ensemble 
o Team teach Symphonic Band 
o Team teach Jazz Ensembles 
 
• Alcorn State University, Alcorn State, MS 
Assistant Band Director and Instructor of Music, Fall 2009 – Spring 2011 
o Direct Jazz Band and Jazz Combo 
o Teach Theory and Musicianship 
o Teach Aural Skills I & II 
o Teach Woodwind Studio 
o Teach Woodwind Techniques 
o Assist Marching Band and Concert Band 
 
• Marion School District, Marion, AR 
Director of Bands and Instrumental Music Supervisor, Fall 2002 – Spring 2007 
o Oversee all aspects of the Instrumental Music Department 
• All performing ensembles (beginning band, 7th grade band, 8th grade band, 9th 
grade band, high school marching band, high school symphonic and concert 
bands, high school and junior high school jazz bands, high school drum line 
and winter guard) 
• 500 band students (6-12 grades) 
• 3 band directors and 8 staff/instructors 
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• Recruitment and retention  
• Concert organization 
• Administer district budget 
• Travel  
o 2006 All-American Music Festival, Orlando, FL 
o 2005 ASBDA National Convention, Hot Springs, AR 
o 2004 BGA, Nokia Sugar Bowl, New Orleans, LA 
 
• Newport Special School District, Newport, AR 
Director of Bands and Music Supervisor, Fall 1999 – Spring 2002 
o Oversee all aspects of the Music Department 
• All performing ensembles (beginning band, junior high band, and high school 
marching band and concert band) 
• Recruitment and retention 
• Concert organization 
• Administer district band and choir budget 
• Travel 
• Fine arts survey class 
 
• Blytheville Public Schools, Blytheville, AR 
Jr. High Band Director, Fall 1996 – Spring 1999 
o Direct 7th grade Beginning Band classes (flute/sax, clarinet, high brass, low brass, and 
percussion) 
o Direct 8th and 9th grade Varsity Band 
o Assist High School Band 
o Direct Junior High Jazz Band 
 
• Nettleton Public Schools, Jonesboro, AR 
Jr. High Band Director, Spring 1996 
o Direct 6th grade Beginning Band  
o Direct 7th and 8th grade Junior High Band 
o Assist High School Band 
o Teach junior high fine arts survey class 
o 5th grade general music classes 
o Direct Junior High Jazz Band and Jazz Combo 
 
GRADUATE TEACHING/STUDENT ASSISTANT EXPERIENCE 
 
• University of Mississippi, Oxford, MS 
Graduate Teaching Assistant, Fall 2011 – May 2014  
o Supervise student teachers 
o Instructor for Introduction to Music 
o Graduate teaching assistant for the Mississippians Jazz Ensemble 
 
• Louisiana State University, Baton Rouge, LA 
Graduate Assistant, Fall 2007 – Spring 2008 
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o Assist music and marching rehearsals for the “Golden Band from Tigerland” 
o Administrative duties for the Tiger Band and Symphonic Band 
o Supervise student workers 
o Guest conduct Symphonic Band 
o Assist with Symphonic Winds and Wind Ensemble 
o Conduct Bengal Brass 
o Represent LSU Band Department at Midwest Band and Orchestra Clinic and Florida 
Music Educator’s Association 
 
• Arkansas State University, Jonesboro, AR 
Drum Major – ASU Marching Indians, 1991 – 1994   
o Conduct rehearsals and performances  
o Teach marching fundamentals 
o Assist band director with music and marching rehearsals 
o Teach marching drill 
o Responsible for student staff and auxiliary units 
 
PRESENTATIONS/PAPERS 
 
• Presenter, Missouri Music Educators Association 2014 Poster Session 
The Effects of Integration on the Little Rock Central High School Band Program: A Review 
of Literature 
 
• Presenter, University of Mississippi 2013 Music Education Poster Session 
The Effects of Integration on the Little Rock Central High School Band Program: A Review 
of Literature 
 
• Presenter, Missouri Music Educators Association 2013 Poster Session 
The Effects of Historical and Analytical Teaching Approaches in a Music Appreciation Class 
 
• Presenter, Missouri Music Educators Association 2012 Poster Session 
The Effectiveness of Wind Band Conducting Workshops on Conducting Participants Using 
Pre and Post Video Peer-Assessments 
 
• Presenter, University of Mississippi 2012 Music Education Poster Session 
Bruce Pearson and his Contributions to Music Education 
 
• Presenter, WTSBOA All-West Conference, Memphis, TN, 2010 
…vision inspires success:  a blueprint for building successful programs 
 
• Presenter, Arkansas Bandmasters Association, Hot Springs, AR, July 2006 
DO I HAVE TO DO EVERYTHING? 
A practical approach to student leadership in four easy steps 
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PUBLICATIONS 
 
• Contributing Author, Kjos Band News, Fall 2008 
Student Leadership 
 
SELECTED PERFORMANCES 
 
• Performer, Mississippians’ Jazz Ensemble, Oxford, MS, Winter 2014 
Lead Tenor Saxophone, in concert with Jim Snidero 
 
• Guest Conductor, Starkville High School Wind Ensemble, Winter 2014 
Irish Tune from County Derry by Percy Grainger 
 
• Performer, Starkville High School Jazz Band, Winter 2014 
Featured Tenor Saxophone Soloist 
 
• Performer, Mississippians’ Jazz Ensemble, Oxford, MS, Fall 2013 
Lead Tenor Saxophone, in concert with Jeff Coffin  
 
• Performer, “Hello Dolly”, University of Mississippi, Summer 2013 
Pit Orchestra – Saxophone and Clarinet 
 
• Performer, “Urinetown”, University of Mississippi, Spring 2013 
Pit Orchestra – Saxophone and Clarinet 
 
• Performer, Mississippians’ Jazz Ensemble, JEN National Conference, 2012 
Featured Tenor Saxophone Soloist  
 
• Performer, “Fauntleroy”, Natchez Little Theater, Natchez, MS, 2009 
Pit Orchestra – Saxophone, Clarinet, and Flute 
 
• Performer, North Delta Jazz Orchestra, Jonesboro, AR, Fall 2009 
Lead Alto Saxophone, in concert with Ron Carter – NIU Jazz Ensemble 
 
• Guest Conductor, Louisiana State University Symphonic Band, Spring 2008 
First Suite in Eb for Military Band by Gustav Holst 
 
• Guest Conductor, University of Arkansas at Fort Smith Band Camp  
Fort Smith, AR, Summer 2007 
 
• Guest Conductor, Louisiana State University Symphonic Band, Fall 2007 
Vesuvius by Frank Ticheli 
 
• Performer, All-American Music Festival, Orlando, FL, Spring 2006 
Festival Champion – Marion High School Symphonic Band 
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• Guest Conductor, Dixie Band Camp  
Conway, AR, Summer 2005 
 
• Performer, American School Band Directors’ Association National Convention 
Marion High School Symphonic Band, Hot Springs, AR, Summer 2005 
 
• Guest Conductor, Dixie Band Camp  
Conway, AR, Summer 2004 
 
• Performer, “Sondheim Review”, University of Mississippi, 2004 
Pit Orchestra – Saxophone, Clarinet, and Flute 
 
• Performer, Bowl Games of America – Nokia Sugar Bowl, New Orleans, LA, 2004 
Marion Patriot Pride Marching Band 
 
• Performer, “Oklahoma”, Crittenden Arts Council, West Memphis, AR, 2003 
Pit Orchestra – Alto Saxophone 
 
• Guest Conductor, Dixie Band Camp  
Conway, AR, Summer 2003 
 
• Performer, North Delta Jazz Orchestra, Hot Springs, AR, Winter 2002 
Lead Alto Saxophone, in concert with Wycliff Gordon 
 
• Guest Conductor, Dixie Band Camp  
Conway, AR, Summer 2002 
 
• Guest Conductor, All-West Tennessee Band, WTSBOA  
Memphis, TN, 2001 
 
• Guest Conductor, Arkansas State University Band Camp 
Jonesboro, AR, Summer 2000 
 
SYMPOSIA/MASTER CLASSES 
 
• Improvisation Master Class, University of Mississippi, Oxford, MS, Winter 2014 
Jim Snidero, Clinician 
 
• Saxophone Master Class, University of Mississippi, Oxford, MS, Fall 2013 
Jeff Coffin, Clinician 
 
• Conducting Colloquium, Arkansas State University, Jonesboro, AR, 2010 
Frank Ticheli, Clinician 
 
• Conducting Symposium, Louisiana State University, Baton Rouge, LA, 2008 
John Whitwell, Clinician 
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• Conducting Symposium, Henderson St. University, Arkadelphia, AR, 2001 
Allen McMurray, Clinician 
 
• Conducting Symposium, Henderson St. University, Arkadelphia, AR, 1999 
Gary Hill, Clinician 
 
ADDITIONAL EXPERIENCE 
 
• Marching Band Drill Designer and Music Arranger for colleges and high schools throughout 
the Southeast 
(samples and client list available upon request) 
 
• Student Leadership Clinician for colleges and high schools throughout the United States 
(client list available upon request) 
 
• Marching, Concert, and Jazz Band Clinician and Judge throughout the Southeast 
 
• Orff Schulwerk Level I Certification, University of Mississippi, Summer 2013 
 
PROFESSIONAL ASSOCIATIONS 
 
• College Band Directors National Association  
• College Music Society  
• Kappa Kappa Psi 
• Phi Beta Mu 
• American School Band Directors’ Association 
 
 
 
 
 
 
 
 
 
 
 
 
 	  	  	  
 
